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Abstract. The paper considers the problem of forced rather than self-actualized teaching
of a foreign language to students, educators and representatives of other practical fields of
activity. Theoretical and methodological backgrounds for solving this problem are revealed
on the basis of the humanistic and activity-based traditions of psychological and pedagogical
knowledge. Activity-related traditions are analyzed in regard with the potentialities of
appropriate approaches to learning to stir cognitive interest while educational process.
Humanistic traditions designed to individualize education are explored in the context of
psycho-corrective capabilities of educational activity, its conformity to the world outlook,
cultural needs and psychological characteristics of a learner. The practical side of this study
consists of methodological recommendations on the application of Baitukalov’s method
of teaching foreign languages. Within the framework of Baitukalov’s methodology, the
activity-related aspect of sociocultural foreign-language immersion is actualized through
feature films. Fragments from feature films are used for the humanization of education as
well. In the paper it is also substantiated that the fragments of motion pictures recommended
for memorization through role playing not only contribute to the development of the
communicative competence, but also make the psycho-correcting effect on the learner’s
consciousness. The paper makes emphasis on fairy-tale stories, positive situations from
films, where heroes overcome external circumstances successfully and change and grow
personally. Besides, a characterization of a number of feature films is given. The criteria
for the selection of feature films should be based on the individual characteristics of a
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person. It is recommended to unite the efforts of specialists for the experience exchange
of using the feature films potential. The provision of «ecological safety» (that concerns
ethics, moral, etc.) and aesthetics while selecting the certain fragments of film production
for education purposes is asserted as the essential problem of the noted experience exchange.
Further development of Baitukalov’s methodology is suggested in the aspect of the teaching
potential of feature films, as well as in increasing the efficiency of cognitive activity at the
expense of equal time intervals between key semantic units (words, images, etc.) with at
least threefold repetition of key information.

Keywords: schoolchild, adult, foreign language, foreign language education, feature
film, culture, psycho-correction, sociocultural environment, speech activity, motivation,
cognitive activity.
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¢Yuueepcumem Jlanudsicoy
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*[lonoykuii 20cy0apcmeeHublll YHUsepcumen

Pecnybnuxa Berapycw, Hosononoyk

Annoranusi. PaccmarpuBaercst mpo0iiemMa BBIHYKICHHOTO, 8 HE CaMOaKTyaIu3UupPOBAHHOTO
00y4YeHHsI THOCTPAHHOMY SI3BIKY CTYJICHTOB, paOOTHHKOB 00pa3oBaHus, MpeACTaBUTENCH
MpaKTUYeCKuX chep AeaTenbHOCTH. TeopeTUKO-METOA0IOTHYECKHE MPE/INOChUIKN
pelieHus mpodIeMbl PACKPBIBAIOTCS HA OCHOBAaHHH TYMaHHCTHUECKUX U JICITEIbHOCTHBIX
TpaguIUi MCUXOJOTO-NeIaroruueckoro 3Hanus. JlesTenbHOCTHbIC TPaaAUIlHU
AHAJIU3UPYIOTCS B CBSA3U C MOTEHIIMATBHBIMH BO3MOXHOCTSIMH COOTBETCTBYIOIIUX
MOIXOJI0B K 00Yy4YEeHUI0 HHUIIMUPOBATH MMO3HABATEIbHBIN HHTEpEC HEMOCPEACTBEHHO
B xojie o0yueHus. [' ymaHUCTHUYECKHE TPAUIINHU, TPU3BAHHbBIE WHINBUYaIN3UPOBATh
00pa3oBaHue, UCCIEAYIOTCS B KOHTEKCTE MCUXOKOPPEKTUPYIONIUX BO3MOXKHOCTEH
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00pa3oBaTeIbHON NEATEIHPHOCTH, €€ COOTBETCTBHS MHPOBO33PEHHUIO, KYIBTYPHBIM
3ampocaM U TICHXOJIOTHYECKUM 0COOEHHOCTSIM oOydaromierocs. [IpakTudaeckas cTopoHa
HCCIIE0BAHUS COCTOUT B METOIMYECKUX PEKOMEHIalUAX 110 IPUMEHEHUIO METOIUKH
00y4YeHHSI HHOCTPAHHBIM si3bIKaM baiTykanoBa. B pamkax metonuku baiTykanosa
AKTyaJIU3UPYeTCs JeATeIbHOCTHAs CTOPOHA IOTPYKEHHS B COLIMOKY/IBTYPHYIO HHOS3BIYHYIO
Cpely TIOCPEICTBOM XyIOKECTBEHHBIX (DIITEMOB. DOparMeHTHI U3 XyIO)KECTBCHHBIX (DHITHMOB
HCTIONB3YIOTCS U TSl TyMaHH3aIuy 00pa3zoBannsi. OO0CHOBBIBACTCS, YTO PEKOMEH/TyEeMBIC
IUTSL POJIEBOTO UTPOBOTO 3ay9YMUBAHUS (PPArMEHTHI KWHO(DIIHBMOB CIIOCOOCTBYIOT HE TOJIBKO
pe4eBOil KOMIIETEHTHOCTH, HO U IICUXOKOPPEKTUPYIOLIEMY BO3JIEHCTBHIO HA COZHAHME
oOydatomierocs. [Ipr 3ToM 0co060e BHIMaHHE YIETICTCS CKa30IHBIM CIOJKETaM, TIO3UTHBHBIM
CUTYyalusIM U3 (PHIIBMOB, TIIE TEPON YCIEITHO IIPEOI0ICBAIOT BHEIIIHUE 00CTOSTEIBCTRA,
MEHSIOTCSI BHyTpeHHE. V3 ommbITa MpakTHYecKoil paboTHI TaeTcs XapaKTepUCTHKA Psijia
XyIO’KECTBEHHBIX (PUITBMOB. PaCKpBIBArOTCS KpHUTEPHHU BBIOOPA XYHOKECTBECHHBIX (DIITEMOB,
YYUTHIBasI HHIWBUIYaJbHBIE 0COOCHHOCTH YeoBeKa. PEKOMEHIyeTCsl 00bEINHUTD
YCHJIHS CTICIIAJIMCTOB B OOMEHE OITBITOM HCIONB30BaHUS MOTCHITNANIA XYT0KECTBCHHBIX
¢unpMoB. B kauecTBe Hanbosee akTyallbHOM MPOOJIEMbI OTMEYCHHOTO OOMEHA OTIBITOM
BBIJIEISICTCST 00ECTICUCHUE «IKOJIOTHYHOCTI, 3CTETUIHOCTH MIPHU MOA00PE TEX MIIN HHBIX
(parMeHTOB KHHOMPOIYKIIMH JiTs oOyueHust. [lanpHelinee pa3BuTue MeToIMKH baiitykanosa
MIpe/JIaraeTcs B aCTeKTe 00yJaroIIero MoTeHInaia XyI0KeCTBEHHBIX (PIITBMOB, a TAKKE
B HaIpaBJICHUH MOBBIIICHUS 3(PPEKTHBHOCTH TO3HABATEIHHON AEITEIHLHOCTH 33 CUET
PaBHBIX POMEKYTKOB BPEMEHH MEKIY KIFOUCBBIMH CMBICTIOBBIMHU (ppazaMu (CIOBaMHU,
o0pa3amH | T. T1.) IPU KaK MUHAMYM TPOEKPATHOM MTOBTOPEHUH KITFOYEBOH HH(OPMAIIHH.

KuroueBble c10Ba: 1IKOJIBHUK, B3POCIIbIM YEI0BEK, HHOCTPAHHBIH SA3bIK, HHOS3bIUHAS
MOJITOTOBKA, XyAOKECTBEHHBIN (PHIIBM, KYJIbTypa, IICUXOKOPPEKIIHS, COITMOKYIBETYpHAS

cpena, pedeBas JesITeIbHOCTh, MOTHBAIIHUS, TI0O3HABATEIIbHAS JICATEIBHOCTD.

Hayunas cneunansaocts: 13.00.00 — negarorudeckue HayKu.

Introduction to the research problem

The viability of Russian universities is cur-
rently determined by a set of high standards.
One of them is connected with the international
accreditation of educational organizations in re-
spect of its implementing educational programs.
In this regard, it is necessary to note the existence
of «Model List of Criteria for the Russian-wide
System of Assessing the Efficiency of Higher
Education Institutions». The recommendatory
status of the document is perceived as a strict
requirement by the pedagogical community.
One of the criteria for this document is «the
proportion of students studying at educational
programs of higher professional education that
have international accreditation» (Primernyi
perechen’ kriteriev ...: 1.2).

Recently, such an international accreditation
instrument as the «CDIO Initiative» has grown
in importance in the world (Sinenko, Pal’ianov
et al., 2016). In January 2014, Siberian Federal

University joined it as well. Within the CDIO
concept, the implementation of educational pro-
grams is focused on project activities integrated
with production. For these purposes, 12 CDIO
standards defining the principles of design and
implementation of educational programs were
developed and approved in 2004. The standards
suggest the ability to be conscious of necessity for
lifelong education, teamwork, project activities,
communication in a professional environment
and society, including the world’s sociocultural
space.

The CDIO concept is characterized by
the following metaprinciples: «Conceive —
Design — Implement — Operate» real-world
systems, processes and products on the inter-
national market (Primernyi perechen’ Kkriter-
iev...).

Consequently, nowadays, modern socio-
cultural challenges projected onto higher edu-
cation are associated with the effective teach-
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ing of foreign languages to both students and
faculty. Much the same is true for representa-
tives of other practical spheres of activity as
well. Besides, the need for learning a foreign
language is often caused by stressful, extraor-
dinary circumstances for a person. In other
words, it is difficult for a representative of a
practical sphere of activity to predict the need
for interaction with foreign colleagues. Thus,
the effective teaching of a foreign language
to future specialists or practitioners becomes
more and more relevant.

In passing, we note that the problem of
teaching a foreign language to an adult is of-
ten determined by the low efficiency of school
education. It also should be noticed that one of
the obligatory examinations for graduates from
the 9 form will be a foreign language, «All
graduates from 11" form will have to take it
from 2020» (Arsent’ev, 2015). The reason for
such close attention to a foreign language as a
subject among other school subjects remains
an open issue for us. Anyway, the sharply in-
creased relevance of foreign language learning
for the school graduate is indisputable.

Now, the method of teaching foreign lan-
guages is paid the closest attention. Perhaps,
it is difficult to find any other area of train-
ing that would have so many widely popular
teaching methods. At the same time, even the
average state school graduate that is ignorant
of the teaching methodology understands that
students spend their time on learning foreign
languages inefficiently.

As it has been stated, there is a huge num-
ber of good training aids and resource books
on teaching foreign languages. They seem to
allow coping with grammar rules, reading,
popular communication topics. Why, then, do
people learn a foreign language for years, being
able to make up sentences, comprehend gram-
matical constructions, but remaining incapable
of speaking fluently and as a result forming
psychological barriers and complexes?

Learning grammar is very significant. It is
extremely difficult to teach someone to speak a
foreign language from scratch without under-
standing the basics of grammar. At the same
time, it is known that if a person of any age
finds oneself'in a foreign sociocultural environ-

ment and is completely immersed in it, learn-
ing a foreign language becomes more efficient
even for the one with low cognitive abilities.
Of course, in this case, an adult person is un-
likely to be able to write sonnets in the target
language like Shakespeare did, but to express
your thoughts and needs in a foreign language
is something that almost everyone can do.

Theoretical grounds for research

What principal approaches associated with
the initiation of cognitive interest in learning a
foreign language can be offered by psychologi-
cal and pedagogical knowledge?

Western experience founded on a human-
istic conceptual basis and presented in the
studies of A. Kombs, A. Maslow, K. Patterson,
K. Rogers, etc., provides a person with emo-
tional emancipation and focuses on freedom
of choosing the way of cognition. The func-
tion of educational structures in this case is
determined by the creation of conditions for
self-actualization of the «self» by an individ-
ual, the realization of the aspirations and cre-
ative potential. Theorists and practitioners of
the humanistic school tend to take into account
the complexity of man’s mental world, the self-
worth of individuality, its uniqueness and in-
tentions. Strictly outlined systematic training
is considered to be contrary to the vectors of
humanistic education, as it prevents freedom of
self-realization.

There is another approach in our na-
tional tradition in psychology and pedagogy
(P. Ya. Galperin, V.V. Davydov, A.N. Leon-
tiev, N.N. Nechaev, A.I Podolsky, N.F. Ta-
lyzina, etc.). The peculiarity of the development
and self-development of a person, especially
of an adult, is associated with the rejection of
explicit, intrusive influence from the outside.
Drawing on national traditions (Leont’ev,
1946), when learning a foreign language, we
proceed from the fact that the interest to learn-
ing can be initiated after or during the practical
and applied activity, that allows the content of
the studied material to become relevant for a
person (Kochetkov, Kovalevich, 2020).

In the latter half of the past century fa-
mous Russian scientists (B. Ts. Badmaev,
P. Ya. Galperin, V. V. Davydov, N.N. Nechaev,
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A.1. Podolsky, N.N. Talyzina, etc.) developed
the theory of step-by-step formation of men-
tal actions. They assumed that it is necessary
to teach how to apply knowledge to practice
(in our case, to communicate in a foreign lan-
guage). For the last fifteen years, the reforming
of the Russian higher school has been carried
out toward such a super-category as compe-
tence. This category is considered to come
from the West, although the competence-based
approach in its practice-oriented focus differs
little from the practice-oriented essence of the
national theory and practice of the step-by-step
formation of mental actions.

We shall consider the practice-oriented as-
pect of educational activity in detail. Language
practice in the sociocultural environment of
native speakers is considered to be the most
effective. However, such a dive is not always
possible. More accessible are audio-visual pos-
sibilities of immersion into the sociocultural
environment through feature films. We con-
sider sociocultural immersion into language
practice through feature films to be an activity
side of cognitive activity. In other words, the
activity side of the student’s cognitive process-
es is learning, focused on speech practice in the
sociocultural foreign language environment.

As it has been noted, the efficiency of
forming influence on the development of an
adult depends on the involuntary influence of
the educational environment. In this case com-
petences are formed as a result of adaptation to
a sociocultural educational environment struc-
tured in a certain way.

The concept of «competence» is not appli-
cable to all mental and sensuous abilities that
are realized in human activity, which is a sig-
nificant disadvantage of the competence-based
approach (Anderson, 2014; Fleming et al., 2016;
Hammershgj, 2014; Eisner, 2003). E. Eisner ar-
gues, for example, that being non-alternative
and linear, the competence-based approach op-
presses the imagination and figurative process-
es in general (Eisner, 2003: 198). According to
the well-known culturologist Ziauddin Sardar,
the efficiency of modern man’s life is primarily
associated with his imagination (Sardar, 2010:
443). However, visual-emotional perception of
the person is suppressed by the widespread im-

plementation of standardization and the drive
for permanent measurement of results of ed-
ucational activity (Greene, 2013; Welsh et al.,
2013; Kochetkov, Chebotareva, 2017; Kochet-
kov, Chebotareva, 2020).

Thus, the competence-based approach
with its focus on all-round diagnosis and reg-
ulation, with its oppression of imagination and
the emotional processes associated with the
experience of diverse life situations, does not
contribute to the active introduction of feature
films as the main means of education.

On the basis of two ways of life described
by S.L. Rubinshtein (Rubinshtein, 2000), the
model of practice-oriented teaching can be rep-
resented as a model of adaptive behaviour and
the model of professional development (Rubin-
shtein, 2000). Also, three functional levels of
human adaptation are distinguished: physio-
logical, mental and social (Chernilevskii, Mo-
roz, 2001). It should be noted that the current
interpretation of the concept of adaptation im-
plies not only the adaptation of an individual to
the environment, but also the individual’s ac-
tive role in its transformation (Novikov, 2013).

When taking into consideration the in-
tended meaning of the concept of adaptation,
agreeing to apply pedagogical innovations in
practice and implement certain models of so-
ciocultural educational environments (in our
case, feature films as the environment for
learning a foreign language) in work, the indi-
vidual gradually adapts to the content that fills
in the innovative forms. The interiorization
of the content is associated with its complete-
ly different interpretation, the creation of new
forms of education and self-education and the
creation of sociocultural educational environ-
ment (self-selection for self-study of feature
films, episodes from films for learning, etc.).

This approach is called sociocultural
in the present study. Now in the Russian ed-
ucation it is the leading competence-based
approach  (competence-based  paradigm).
In S.L. Rubinstein’s practice-oriented training
model, the model of adaptive behaviour is cor-
related with the sociocultural approach, and the
model of professional development — with the
competence-based approach. We should stress
that according to N.G. Agapova’s statement,
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«The only ‘right’ paradigm of education is ab-
sent there, that is, the simultaneous existence of
several paradigms is the characteristic feature
of education today; within one paradigm dif-
ferent modes of education could exist (co-exist)
and develop; there could be integration and
synthesis of different modes and paradigms
in the frame of the single educational space»
(Agapova, 2008: 312).

The main purpose of adaptive behaviour
model is the emergence of interest in a foreign
language, motivated learning of a foreign lan-
guage. The description of a single learning pro-
cess in the form of adaptive behaviour model
and professional development model is rather
conditional. Therefore, it is fair to consider the
same feature film to be a means of implement-
ing a model of adaptive behaviour, and a means
of professional development. Thus, the me-
thodical techniques revealed by us in the future
are not intended to replace, but to complement
the existing technologies of foreign language
teaching, which are developed within the
framework of the competence-based paradigm.

Activity-related bases for research

As noted earlier, the activity-related side
of cognitive action is understood as foreign lan-
guage practice, integrated into life situations
by watching relevant films (primarily feature
films).

In order to immerse in a foreign-language
sociocultural environment, let us turn to the
possibilities of one of the known methods —
Baitukalov’s method (Baitukalov, 2008). In our
opinion, the key element of this method is the
use of films. However, we will not explicate all
the features of the methodology in this paper;
besides, the thesis about films as its integrating
core is controversial, since the methodology
includes neurolinguistic programming, takes
into account the features of representative hu-
man systems, the patterns of work of both con-
sciousness and subconscious, audio learning,
group methods of teaching, etc. (Baitukalov,
2008).

Such significant attitude to the film as an
integrator of learning stems from its opportu-
nities for creating an active sociocultural ed-
ucational environment for foreign language

learning. When a person has already got some
knowledge base of the grammar and vocabu-
lary of the language they study (e. g. how the
sentences are structured, how speech is formed,
at least in general terms), then learning a for-
eign language from video films can be started.
In fact, it is proposed to use the possibilities of
films for a deep immersion into a foreign lan-
guage environment. An interesting plot and ar-
tistic features of films conduce such an immer-
sion and interest in the language. The author
of the methodology suggests not only memo-
rizing, but also role-playing certain fragments
of films. As a result, cognitive activity is sig-
nificantly increased, its persistence is manifest-
ed. Nowadays, subtitles of most foreign films
are quite available on the Internet, as well as
the films themselves. Subtitles can be learned,
which contributes to the effectiveness of mod-
elling speech behaviour in all its aspects, that
is, it is close to life situations (emotionally, vi-
sually, thematically, in terms of the most used
language constructs, etc.). Our working expe-
rience of pedagogical activity has shown that
pronouncing linguistic structures together with
the actors of the film (real native speakers!) and
then the independent use of them in the speech,
when playing the scenes, really helps. Thus, a
foreign language «settles downy, «fixes» in the
head in a natural manner.

The natural conformity of the method can
be justified by the analogy with the process of
the language acquisition by little children: they
begin to speak only by copying adults who al-
ready speak the language. They observe and re-
peat not only language patterns, but also many
actions that activate an intuitive understanding
of unknown words and phrases and provides
a high emotional background of cognitive ac-
tivity, which, as it is known, contributes to the
productivity of thought reactions.

For an adult, finding an authoritative in-
terlocutor, like a parent for a child, is not easy.
Films, taking into account personal preferenc-
es, just provide this opportunity. After all, in
real life it is not always possible to talk, for ex-
ample, with Angelina Jolie or Julia Roberts, for
several hours and to observe their reaction to
various life situations. Therefore, the choice of
films for learning, especially at the initial stage,
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is a difficult task for a person who teaches a for-
eign language to an adult. On the other hand,
there is a possibility for co-creation, which
favours an interest towards learning a foreign
language.

At the stage of self-education, an adult
is free to choose films that are important for
them. This is the essence of methodological
creativity in this case, which precisely corre-
sponds to the humanistic messages of educa-
tional activity. And it is necessary to under-
stand that there are serious requirements to
the psychological content of situations from
the film and the quality of foreign speech.
The memorization and reproduction of frag-
ments has a significant influence not only on
the language competence of a person, but also
on their attitude, communication settings, and
current attitudes. As a rule, in all films there
are scenes where the main character «gets into
a mess», that is, there are destructive scenes in
respect of influence on the person’s attitude.
Therefore, it is important to choose for memo-
rization the parts of films, associated with the
states of success, overcoming insecurities, ac-
cepting themselves and others.

The examples of films
for sociocultural foreign immersion

It should be noted that, unfortunately, the
positive and aesthetically sustained foreign
films are in great deficit. After all, the modern
average viewer is not inclined to watch the film
that has no twisted plot, clear humour or excit-
ing scenes of fight in its numerous manifesta-
tions, let alone the exploitation of the «basic in-
stincty. Where there’s demand, there’s supply.
As a result, for an aesthetically sophisticated
person it is difficult to choose a good feature
film, and even some fragments.

With this consideration in mind, we will
list some films that could be recommended for
training (based on our practical experience).

«When in Rome», 2002. The film starts
with the scene, where the main heroine’s boy-
friend breaks up with her publicly, in front of
her colleagues. At the beginning of the film
the young woman is extremely depressed. But
then, as a result of a happy accident, all the
men are at her feet, the woman acquires self-

confidence, marries for love, relations at work
improve dramatically.

«Yes-many, 2008. As in the previous case,
at the beginning of the film everything goes
wrong, the main character’s wife leaves him.
Then he finds love and happiness with anoth-
er woman, recovers his poise with his ex, be-
comes successful at work. His mental outlook
changes.

«The Holiday», 2006. In the beginning,
the story line is connected with quarrels and
breaches. Therefore, the use of the entire film
for training purposes is not advisable. In the
second part of the film, the heroines find true
love and become happy. Some fragments of the
second part of the film are quite appropriate to
use for language learning.

«Journey to the centre of the Earthy,
2008. This film is very good for teaching male
students, both adults and school children. In
the beginning, the main character is unsuc-
cessful, since his lectures are unpatronised,
and the results of many years of work are not
in demand — the scientific laboratory is closed.
Considering the above, it is better not to use
the beginning of the film for training accord-
ing to Baitukalov’s method. Next in the plot,
the man has to change his lifestyle: he goes on
a long journey to sort out with the testimony
of one of the sensors in Iceland, and to find
out the fate of the disappeared brother as well.
The young man meets a beautiful woman,
the guide, and together with his nephew they
fall underground into the mine and then into
other quite exotic places. After that, they find
diamonds and a lot of amazing things, over-
coming many dangerous obstacles, revealing
the enormous potential necessary for survival.
The main character becomes not only rich and
falls in love mutually, but also changes inter-
nally, turning from a loser into a superhero.
This film is suitable for memorization espe-
cially: there are various interesting topical
units containing not so many complex phrases
and rare words. In this film, the sentences are
basically simple and short, so they are easy to
memorize.

«Princess’ Diaries», 2001. The first part
of the film, where the heroine is pursued by
ill luck (being the ugliest in class, the object
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of laugh and bulling, etc.), is arguable to use
for learning. It is necessary to notice some epi-
sodes, where a handsome classmate starts pay-
ing attention to her and in the end turns her into
ridicule. These parts are not worth taking for
training as well.

However, there are some positive and in-
teresting fragments, which may be used for
educational purposes, for example, in the fi-
nal part of the film, where the princess de-
cided to collaborate with her grandmother,
the queen, there was a climax ball, and she
deservedly becomes a «star», overcoming
many insecurities, changing outwardly. From
the linguistic point of view, the film is very
useful due to the grandmother’s speech: the
language constructions are perfectly correct,
without slang, the pronunciation is flawless
and, most importantly (especially in films),
the rate of speech is rather slow. The latter
can be explained by the nature of the grand-
mother’s the role, the queen, as a titled and
highly cultured person.

«Another Cinderella Story», 2008. The ti-
tle of the film speaks for itself. It is recommend-
ed to learn the parts that the student would like
to use in real life, e. g. topics of dialogues, the
atmosphere during the ball, friendship, ways
of reconciliation, overcoming difficult cir-
cumstances. Like the previous film, this one
is suitable for girls, it not only improves their
pronunciation and grammar and expands the
vocabulary, but also influences their demea-
nour: they become more confident, even their
body posture is corrected (from work experi-
ence).

The same is true for the next film, «Mir-
ror Mirror...», 2012 with Julia Roberts as the
Queen. However, there are also some stories
for teaching boys. It should be noted that the
fairy-tale stories, commented on in the aspects
of teaching boys and girls, do not lose their rel-
evance to adult learners. In the films aimed at
children’s audience, there are more fragments
with the correct speech and slow pace. As prac-
tice shows, stories for children are interesting
to adults and promote very high results. They
return the adults into childhood; a deep cre-
ative component of a person is manifested; as
a result, an adult overcomes insecurities and is

easily immersed in the linguistic environment,
which contributes to the efficiency that cannot
be commensurated with previous attempts to
form a foreign language competence.

On this basis, we emphasize the impor-
tance of associating oneself with the positive
characteristics of the main characters and with
victories in their lives once again. In some
cases of our practical work, its marked effect
(associating, transferring) can be compared
with many years of work with a psychologist,
namely towards development and correc-
tion of personality traits. In this connection,
among the psychological mechanisms, we
should point out the features of the work of
subconsciousness: it does not make great dis-
tinctions between reality and game situations,
when fixing the corresponding model of be-
haviour. A number of psychological corrective
and forming methods of work with both chil-
dren and adults are based on the understand-
ing that for a successful socialization a boy
needs to go the way of a hero in childhood and
the girl — the way of a beauty. That is, with-
out the marked dominant accents, the educa-
tion of a girl (or a boy) that is good, obedient
and comfortable for a society may later lead
to difficulties both in personal life and career.
After all, it is known that not all smart girls
feel happy, which cannot be said about those
who feel attractive. With regard to boys, this
is also true, although in this case, the success
after overcoming external circumstances, the
obstacles in respect of competitive aspect, be-
comes more important.

Theoretical and practice-oriented
perspectives of the research

We sought to demonstrate not so much the
peculiarities of specific feature films, but to re-
veal the universal criteria for their evaluation.
Therefore, the submitted descriptions of the
films do not claim to be a balanced assessment
of the enormous quantity of modern film pro-
duction. It provides the opportunity for the ex-
perience exchange between professionals, en-
couraging foreign language learning as a result
of the immersion into sociocultural environ-
ment of the film. The most essential problems
during such an experience exchange are the ob-
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servance of «ecological safety» (that concerns
ethics and moral, etc.) and aesthetics in the
selection of certain fragments of films for lan-
guage learning, conformity of these fragments
to the world outlook and cultural needs of an
individual, and the use of the potential of the
trainee’s abilities for psycho-correction.

As for adult learners, there is one more
positive aspect of using films according to
Baitukalov’s methodology: the additional mo-
tivation for learning a foreign language is de-
termined by the interest in teaching their own
children, as one of the approaches to such
learning becomes available.

In the context of neurolinguistic program-
ming, intrinsic coding, self-programming,
the further development of the methodol-
ogy is determined by the consideration of
such factors of effective cognitive activity
as equal time intervals between key seman-
tic units (words, images, etc.) with threefold
repetition. This approach corresponds to the
psychophysiological patterns of effective
cognitive activity of a person and is not prac-
tically reflected in Baitukalov’s methodology
(Baitukalov, 2008). Although, we should take
into account the fact that psychophysiologi-
cal patterns could substantially increase the
effectiveness of teaching foreign languages.
Multiple (at least, triple) reproduction of ed-
ucational material with approximately equal
time intervals is believed to be effective not
only in educational activities, but also in
the neurological practice of working with
mental disorders (in the latter case, it is not
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