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Abstract. This article discusses the perception of the effectiveness of school mediation
services by adolescents with deviant behaviour. The research was based on Russian
speaking adolescents aged 13-17 years (128 interviewees, including 78 girls and 50
boys). The questionnaire was developed in compliance with similar researches using
expert evaluation. The results of the research are analyzed as per the Pearson correlation
coefficient. The analysis of the difference in the perception of the effectiveness of
mediation practices by a group directly involved in the implementation of mediation
practices (group 2 of 40 persons) and a group with no direct experience of mediation
(group 1 of 88 persons) resulted in some conclusions. The participants of group 2 consider
the mediation method an effective means of resolving conflicts, increasing interpersonal
skills, and respect for the interlocutor. Mediation is also an effective means of self-
development and self-understanding for group 2. Group 1 displays infantile expectations
of mediation effects and high sensitivity to fairness.
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Introduction

Children and adolescents with deviant be-
haviour are often involved in conflicts, become
violators or victims. The severity of the prob-
lem of countering the juveniles’ deviant and
victimized behaviour is not reduced. To a large
extent, the juveniles’ deviant behaviour is the
basis for the emergence of criminal behaviour
in adulthood, which raises the extremely acute
issues of timely intervention. The emergence of
conflicts in the educational environment is in-
evitable, but the current forms of solving school
conflicts often do not produce the expected ef-
fects. Conflicts remain unresolved, and conflict
participants experience a whole range of neg-
ative feelings (resentment, anger, frustration,
and a sense of injustice), the intensity of which
does not decrease over time (Boulton, Boulton,
2011). For children and adolescents whose per-
sonal characteristics or conditions of social up-
bringing are factors of deviance, the experience
of such feelings can become the basis for viola-
tion of social norms, conflictogenic behaviour,
or strengthening the state of helplessness and
fixation in a victim’s role.

The need for peaceful conflict resolution
in an educational organization has resulted in
the need for the development of school media-
tion services aimed at both conflict resolution
and teaching students a non-conflict interaction
and competences in solving emerging inter-
personal difficulties (Amador Buenabad et al.,
2020). The use of restorative mediation practic-
es in school allows the participants to get rid of
negative experiences, learn to express feelings
and emotions, independently resolve the situa-
tion (including compensation for damage), and
reach an agreement, avoiding any repetition in
the future.

Theoretical Framework

Restorative mediation practices emerged
in schools in response to the need for anti-bully-
ing and anti-violence programmes at the begin-
ning of this century. Among the works aimed
at finding the ways to prevent conflicts, bully-
ing and organizing school life, there are many
empirical and theoretical studies that show the
effectiveness and specificity of using mediation
programmes (Garcia-Raga, Bo Bonet, Boqué

Torremorell, 2016; Tucker, Maunder, 2015; Pu-
lido, Martin-Seoane, Lucas-Molina, 2013).

Analyzing various aspects of the effec-
tiveness of school mediation services, the re-
searchers note several important parameters.
According to Puig-Gutiérrez & Morales-Loza-
no (2015), participation in mediation contrib-
utes to the development of students’ activi-
ty, strengthens their ability to interpersonal
communication, and stimulates the adequacy
of perceiving the issues of justice. Munné &
Mac-Cragh (2006) claim an increase in de-
cision-making and dialogue-building skills
among the students involved in mediation pro-
cesses. Garcia-Raga et al. (2016) consider the
educational potential of mediation, as it affects
the development of its participants’ personali-
ties, the improvement of interpersonal relation-
ships and school microclimate.

It should be noted that the school mediation
service is aimed at solving a number of tasks
significant for an educational organization.
These tasks are implemented through the main
functions of the service: a restorative function
aimed at conciliatory resolution of existing
conflicts; an educational function related to
the possibility of using the skill of constructive
conflict resolution outside the school; a peda-
gogical function that forms the students’ appro-
priate values and norms; a preventive function
aimed at preventing interpersonal relationships
and acquiring the skill of constructive interac-
tion. According to Khabibullin (2018), in Rus-
sia, the school mediation service mainly con-
sists of a team of tutors and students who are
directly involved in the process of restorative
mediation. However, there are other forms of
mediation services, including the centres that
help educational institutions resolve conflicts.
The structure, algorithms, and technologies of
mediation recovery work are described in the
Russian authors’ scientific research (Belonogo-
va, Prokopyeva, 2020; Andronnikova, Radzik-
hovskaya, 2020, et al.).

Given that educational activities are
initially highly conflictogenic, it is conflict
prevention that is the leading activity of
school mediation (Garcia-Raga, Grau, Lopez-
Martin, 2017; Masharova, 2019). Masharova
(2019) notes that in order to achieve a positive
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result in the implementation of reconciliation
practices, the mediator has to start with him/
herself, learning to control his/her feelings,
reflection, effective communication skills, re-
spect for the interlocutor, and technologies to
dampen down an incipient conflict. In addi-
tion, when at the meeting the mediator should
be able to listen carefully to the participants’
opinions, accept their point of view and expe-
riences, and help the participants understand
their own emotional states and attitude to
what is happening. All this leads to the me-
diation participants’ significant psychological
growth and increased competence in interper-
sonal interaction. The same opinion is shared
by Pérez-Albarracin & Ferndndez-Baena
(2019), who analyzed 157 school mediators.
The authors note significant changes in the
acquisition of conflict resolution skills and
socio-emotional training of mediators them-
selves in the process of organizing reconcil-
iation. Iriarte & Ibarrola-Garcia (2018) em-
phasize the development of the participants’
emotional intelligence, social-cognitive skills,
and morality in the mediation process.

The expediency of using mediation pro-
grammes to prevent the students’ deviant be-
haviour is quite actively discussed in modern
science (Sudakova, Koryagina, 2017; Lee, et
al., 2020; et al.). Thus, Sudakova, Koryagina
(2017) note the increased conflictogenity of
the adolescents with deviant and criminal be-
haviour that requires special technologies to
reduce it. The authors refer to school mediation
services as an early preventive system for juve-
nile delinquency. They emphasize the impor-
tance of making up for the harm and resolving
compensation issues that are necessary for a
truly effective resolution of emerging conflicts.
For adolescents with anger control problems
and deviant behaviour, mediation can be ac-
companied with anger control training, the ef-
fectiveness of which is reflected in the research
by Sezen & Bedel (2015).

In addition to the positive aspects that
arise during mediation, it is necessary to note
the negative ones that are distinguished by
Garcia-Raga, Chiva Sanchis, Moral Mora &
Ramos Santana (2016). These are students’
poor training in mediation and a low use of me-

diation in resolving conflicts between teachers
and students. It is even less often when media-
tion is used to resolve vertical conflicts between
the administration and the teachers as well as
conflicts between the teachers themselves.

Currently, in scientific literature, there
have appeared the researches on the specifics
of organization and effectiveness of school
mediation services in different countries of
the world (Garcia-Raga, Grau Vidal, Boqué
Torremorell, 2019; Pérez-Albarracin, Fernan-
dez-Baena, 2019; Lozano-Martin, Gutiér-
rez-Extremera, Martinez-Martin, 2018). In
their cluster-randomized study involving 40
schools, Bonell et al. (2019) claim that medi-
ation technologies have contributed to some
improvement in school microclimate as well
as in contact between the students with devi-
ant behaviour. Analyzing the results of recon-
ciliation programmes for secondary and high
school adolescents, Li, Luo, Zheng et al. (2019)
note a decrease in depressive symptoms and
anxiety. Gong, Ren, Wu et al. (2019) claim the
importance of mediation in reducing cases of
non-suicidal self-harm and effectiveness when
working with students with a high level of
self-criticism.

However, we have not found the research-
es that would allow us to understand the per-
ception of the effectiveness of school medi-
ation services for students in Russia. This
determined the focus of our research aimed at
studying the perception of the effectiveness of
school mediation services by adolescents with
deviant behaviour.

Design and Methodology of the Research

This research is aimed at analyzing the
students’ views on the effectiveness and ne-
cessity of school mediation, the sample being
Russian speaking respondents.

The objectives of the research were to
identify the prevalence of school mediation
services; to highlight the students’ views about
the strengths and weaknesses of school media-
tion; to determine the areas of effective devel-
opment when participating in school mediation
services.

Questions on the students’ ideas about
school mediation service were drawn up sim-
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ilarly to the questions from Garcia-Raga, Grau
Vidal & Boqué Torremorell’s research (2019)
and were peer-reviewed (10 experts). In ad-
dition, 6 questions were added to identify the
inclination to deviant behaviour and risk. Intro-
ductory questions related to the interviewees’
age, place of residence (a city, a small settle-
ment, and a village), gender, and the views on
the mediation service. All the questions in the
questionnaire (except for the introductory ones)
were of a closed type with two answer options
(Yes/No).

The interviewees were teenagers aged
from 13 to 17, who answered the questions of
the questionnaire published on the Internet
and on the site for online research (https://
forms.gle/TCNgEfa5jLAWHbYb9). To avoid
adverse effects on the results of the responses
certain criteria were introduced. The criteria
for selecting the group under the survey were
the respondents’ age and their experience of
contact with the school mediation service (the
respondents have participated in the media-
tion service, there is the mediation service at
their school, there is no mediation service at
their school, but they know about such a ser-
vice).

The empirical group consisted of 128 re-
spondents, including 61% of girls (78 persons)
and 39% of boys (50 persons). There was a
certain category of the interviewees with no
experience of contacting the mediation ser-
vice but with some relation to the issue under
the discussion. This category included 75 per-
sons who were not among the participants in
the common group. Yet, their attitude to the
service is given below as an interesting social
context.

The mathematical calculation was per-
formed with the SPSS statistical package, ver-
sion 20.0, which is used for descriptive and
logical analysis. The calculations use the Pier-
son criterion for determining the respondents’
ideas on the effectiveness of the school medi-
ation service, both the respondents studying
at schools with the mediation service and the
respondents studying at schools without such
a service but having some experience of con-
tacting the mediation service in other social
conditions.

Research results

A group of the respondents (75 persons)
was selected from the total number of all the
questionnaire respondents. These respondents
did not come into contact with the school me-
diation service and sometimes did not know
what it was. Yet, hypothetically, they had an
idea of how useful such a service could be.
62% of boys and 38% of girls were among the
participants of this group. If they knew noth-
ing about the mediation service, they believed
that such a service was unnecessary and would
be useless. However, they positively answered
all the questions related to mediation as a form
of work. Up to 98% of the respondents in this
group gave positive answers to questions 12,
14, 19, 24 and wrote about the importance of
mediation in conflict resolution in their com-
ments. This situation allows us to conclude the
necessity to spread information about the mis-
sion and technologies of the school mediation
service, its mediation function.

Quantitative and qualitative analysis of the
results of an empirical group (128 respondents)
on their attitude to the school mediation service
has revealed the data shown in Table 1.

The results of the questionnaire show that
88 respondents (68%) study at schools without
the school mediation service, and 40 respon-
dents (32%) study at schools with the school
mediation service. Undoubtedly, it should be
remembered that, according to the research by
Garcia-Raga et al. (2019), up to 65.5% of the
respondents studying at schools with the medi-
ation service knew nothing about its activities.
This means that some of the respondents, who
answered that there is no mediation service in
their school, study at schools where such a ser-
vice is available. However, based on the current
situation of self-isolation and collection of the
information data via the Internet, there is no
way to verify this fact.

The analysis of the specifics of the respons-
es on the effects of the mediation service and
its role in changing interpersonal relationships
and developing communication skills results
in a number of conclusions. Most participants
believe that the method of school mediation
would reduce the number of sanctions against
students and improve the relationship between
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Table 1. Primary results of the responses to the questionnaire questions

Questionnaire questions Yes | Yes% | No | No%
1. The “school mediation” method is used by the students at my school to resolve
conflicts 40 31 88 69
2. I believe that the “school mediation” method has helped to reduce the number
of sanctions (punishments, bans) at my school 118 92 10 8
3. The “school mediation” method has increased the respect among the peers 58 45 70 55
4. The “school mediation” method encourages the dialogue between the peers 33 26 95 74
5. Due to the “school mediation” method the relations between students and
teachers have improved 120 94 8 6
6. Introduction of the “school mediation” method has reduced the number of
conflicts at school 6 5 122 95
7. The “school mediation” method allowed resolving small conflicts that would
eventually turn into more serious problems 10 8 118 92
8. Since my school started using the “school mediation” method, the teachers
can better teach their subjects 48 38 80 63
9. The “school mediation” method has helped me to avoid punishment 32 25 96 75
10. The “school mediation” method helped me get out of the problem 34 27 94 73
11. The “school mediation” method has helped me learn to communicate better 58 45 70 55
12. Thanks to mediation, I realized my guilt and am ready to eliminate the dam-
age caused 95 74 33 26
13. I am satisfied with the mediation process 48 38 80 63
14. It is through mediation that I have learned to listen to others better 58 45 70 55
15. The “school mediation” method has helped me learn to recognize and ex-
press my feelings 56 44 72 56
16. The “school mediation” method has helped me to know others better 49 38 79 62
17. The “school mediation” method allowed me to get to know myself better 108 84 20 16
18. The “school mediation” method has helped me communicate with others
better 50 39 78 61
19. Through mediation I have been considering various ways of conflict reso-
lution 116 91 12 9
20. The “school mediation” method has improved my creativity 5 4 123 96
21. The “school mediation” method has helped me to be more respectful towards
others 56 44 72 56
22. Having become familiar with the “school mediation” method, I could rec-
ommend it to a friend 56 44 72 56
23. The skills I have acquired through mediation can be applied to other situa-
tions in my life (family, friends ...) 57 45 71 55
24. 1 would like to see more mediation in society 118 92 10 8
25. Have there been any violations of legal norms in your life? 122 95 5
26. Have you ever done anything risky in your life? 124 97 3
27. Have you ever had an experience of using drugs or alcoholic substances? 121 95 5
28. Do you smoke? 86 67 42 33
29. Have you ever been in an unpleasant situation as a result of your behaviour? | 103 80 25 20
30. Do you tend to violate the rules and regulations adopted in your immediate
environment (family, school, ...) 102 80 26 20
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students and teachers. However, this form of
interaction is not expected to reduce proneness
to conflict and increase conflict competence
(points 4, 6, 7, 10, 11). Moreover, this method
is not considered by the students as a technolo-
gy for improving communication skills (points
11, 14, 15, 16) either. Students are more likely
to perceive mediation as a technology of pres-
sure on themselves and forcing them to become
aware of guilt (question 19). According to the
majority of the participants, the method can
be a way to learn how to repair the damage
caused. This may be due to the age-specific
need for justice, which has peculiar forms in
adolescents. In her research Avdulova (2015)
claims that violation of faith in a fair world is
characteristic for many deviant teenagers. This
leads to the formation of an accusatory position
with the attitude that for others “the world is
fairer”. In addition, the author argues that when
the faith in the “common fair world” decreases,
the faith in the “personal fair world” increases.
It is within the latter when fixation on sacrifice
and understanding of justice as revenge take
place. This sensitivity to justice in adolescents
can form a willingness to act “hot on the trail”
and constitute a victim’s sensitivity that incites
the adolescent to self-serving behaviour. Ac-
cording to the research by Nartova-Bochaver
& Astanina (2014), a victim’s sensitivity is al-
ways destructive for the individual and leads
to destructive experiences that will later be
expressed in the adolescent’s behaviour. This
is confirmed by Astanina’s research (2017) The
scholar claims the offenders’ higher sensitivity
to justice, which is associated with psycholog-
ical well-being. This may mean that the ex-
treme value of justice determines the deviant
behaviour that occurs in a conflict situation.
Quite often, students regard the method of
school mediation as an information resource.
The majority of the participants noted that the
method of school mediation allowed them to
get to know themselves better (point 17) and
start thinking about various ways to resolve the
conflict (point 19). However, the majority of the
respondents are not satisfied with the results of
school mediation. This can be explained by the
discrepancy between the target orientation of
mediation technologies and the expectations of

its participants (reduction of sanctions, achiev-
ing justice in their understanding, compensa-
tion for damage by the abusers, improved inter-
action with teachers). Therefore, it is clear that
the majority of the respondents believe that it
is unnecessary to recommend school mediation
to friends and that the skills obtained as a result
of mediation are not necessary for life and can-
not be used in other life situations. It is possible
that the difficulties of transferring skills from
one area of activity to another may also be re-
lated to age characteristics or explained by the
adolescents’ infantilisation.

To identify the distribution of the respons-
es between the groups of the respondents from
schools with the mediation service and from
schools where such service is not available the
correlation criterion was used to process and
calculate the results. The significant differenc-
es in the questionnaire questions between the
groups are shown in Table 2.

Discussion

It should be noted that for questions 2-8
about the effectiveness of the school mediation
service in organizing the educational process
and improving interpersonal interaction be-
tween the participants in the educational pro-
cess there is a significant difference in the an-
swers of the groups.

Group 1 (the participants of the group had
no direct experience in mediation practices)
have more optimistic expectations of the work
of the service on several issues. The respon-
dents reliably expect it to have such effects
as the reduction of certain sanctions (punish-
ments, bans) at school and the improvement of
the relations between students and teachers.
Students in group 2 who have some experience
of direct participation in the reconciliation ser-
vice do not expect any reduction in sanctions.
Yet, they note such effects as increasing respect
among the peers (point 3) and encouraging
the dialogue between the peers (point 4). It is
worth while mentioning that mediation practic-
es were highly evaluated as the resources for
conflict resolution (questionnaire questions 7,
19) in group 2, whereas group 1 do not con-
sider the school mediation method as one that
reduces conflicts.
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Table 2. Significant differences in responses to the questionnaire questions in the groups

of the respondents from schools with the mediation service (group 2) and the respondents
from schools without the mediation service (group 1)

Cross- Correla-
1,00 tabulation | Value/| tion Value
range | coeffi-
2,00 cient
1 2 3 4 5 6 7
2. believe that the “school mediation” method has helped | STOUP 1| 2 86
to reduce the number of sanctions (punishments, bans) at| Group2 | 8 32
my school Total | 10 | 118 | 0,306 | 0,293 | 001
Group 1| 63 25
3. The “school mediation” method has increased the re-
Group2| 7 33
spect among the peers
Total 70 58 | 0,504 | 0,450 | ,000
o ~ | Group 1| 87 1
4. The “school mediation” method encourages the dia- Growp2| 8 0
logue between the peers
Total 95 33 0,836 | 0,641 | ,000
Group 1 0 88
5. Due to the “school mediation” method the relations be- Groun 2 0
tween students and teachers have improved P
Total 120 | 0,383 | 0,358 | ,000
7. The “school mediation” method allowed resolving small | Stoup 1| 87 1
conflicts that would eventually turn into more serious | Group2 | 31 9
problems Total | 118 | 10 | 0369 | ,346 | ,000
Group 1| 64 24
8. Since my school started using the “school mediation”
method, the teachers can better teach their subjects Group2| 16 24
Total 80 48 0,313 | 0,299 | ,000
o Group 1| 62 26
11. The §ch001 mediation” method has helped me learn to Group2| 8 0
communicate better
Total 70 58 0,470 | 0,425 | ,000
o ) . Group 1 1 87
12. "l."ha.nks to mediation, I realized my guilt and am ready Group2| 32 3
to eliminate the damage caused
Total 33 95 0,836 | 0,641 | ,000
Group 1| 64 24
13. I am satisfied with the mediation process Group2| 16 24
Total 80 48 0,313 | 0,299 | ,000
) o ) Group 1| 62 26
14. 1t is through mediation that I have learned to listen to Growp2| 8 0
others better
Total 70 58 0,470 | 0425 | ,000
Group 1| 64 24
15. The “school mediation” method has helped me learn to
. . Group 2 8 32
recognize and express my feelings
Total 72 56 | 0,493 | 0442 | ,000
o Group 1| 63 25
16. The “school mediation” method has helped me to know Group2| 16 2
others better
Total 79 49 0,301 | 0,288 | ,001
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Continued Table 2

1 2 3 4 5 6 7
o Group 1 3 85
17. The “school mediation” method allowed me to get to Group2| 17 3
know myself better
Total 20 108 | 0,499 | 0,447 | ,000
o Group 1| 63 25
18. The sqhool mediation” method has helped me com- Group2| 15 25
municate with others better
Total 78 50 0,324 | 0,308 | ,000
o o ) Group 1| 4 84
19. Through .medlatlon. I have been considering various Growp2| 8 0
ways of conflict resolution
Total 12 116 | 0,246 | 0,239 | ,005
Group 1| 64 24
21. The “school mediation” method has helped me to be
Group 2 8 32
more respectful towards others
Total 72 56 0,493 | 0442 | ,000
Group 1| 64 24
22. Having become familiar with the “school mediation” Grown2| 8 0
method, I could recommend it to a friend oup
Total 72 56 0,493 | 0442 | ,000
Group 1| 63 25
23. The skills I have acquired through mediation can be Groun 2 3 0
applied to other situations in my life (family, friends ...) up
Total 71 57 0,481 0,434 | ,000
Group 1 2 86
24. T would like to see more mediation in society Group2| 8 32
Total 10 118 | 0,306 | 0,293 | ,001
. o Group 1| 25 63
29. Have you ever.been in an unpleasant situation as a re- Group2| 0 40
sult of your behaviour?
Total 25 103 | 0,332 | 0,315 | ,000
Group 1| 26 62
30. Do you tend to violate the rules and regulations ad-
opted in your immediate environment (family, school ...) Group2| 0 40
Total 26 102 | 0,340 | 0,322 | ,000

There are no significant differences in
the points of evaluating the impact the school
mediation service has on reducing conflict at
school (point 6). Both groups believe that in-
troduction of the school mediation service did
not reduce conflicts at school, but, in the opin-
ion of group 2, it allowed for the resolution of
small conflicts that would eventually become
more serious problems. This evaluation might
be related to an increased focus on conflicts.

The mediation method is also regarded as
a good technology for increasing the skills of
constructive interpersonal communication in

group 2 (points 11, 14, 18). The participants
who study at schools with mediation services
report that their communication skills and abil-
ity to listen to the interlocutor have improved.
It is worth while emphasizing a significant dif-
ference between the groups as per the parame-
ter of respect for the interlocutor (the correla-
tion coefficient is 0.000). The participants with
some experience in the work of the mediation
service have learned to treat the interlocutor
more respectfully in a conflict situation, which
is extremely important for the formation of
conflict competence. The participants of group
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2 also appreciate the role of the school medi-
ation service in establishing the safety of the
educational environment and the school mi-
croclimate, which improves the quality of the
learning process. A significant difference is
observed in the correlation coefficient for point
8 (0.00) — “teachers can better teach their sub-
jects”.

The respondents of group 2 note an im-
provement of their ability of self-understand-
ing and that of regulating their own emotions
(points 15, 17). The ability to recognize and
express their feelings and self-understanding
has also improved. This is consistent with the
researches by Masharova (2019), Pérez-Albar-
racin & Fernandez-Baena (2019), Iriarte &
Ibarrola-Garcia (2018).

There are also certain differences between
the groups in the ability to use conflict resolu-
tion skills (point 23) in other areas of life (fam-
ily, friends...). The revealed difference with the
correlation coefficient of 0.000 may mean a
stronger ability to transfer the acquired skill to
other areas of life, which also indicates some
improvement of an adolescent’s competence of
interpersonal interaction. Point 24 on the desir-
ability of improving mediation in the society
also reveals a significant difference between
these groups. However, despite the marked dif-
ferences, both groups note the need to increase
mediation in various areas of social interaction.

As for points 25, 26, 27, 28, there is no
significant difference between the participants
in the groups. Almost all the participants gave
positive responses to the questions concerning
the propensity to violate legal norms and rules
(point 25), risky behaviour (point 26) and expe-
rience of using alcohol and/or drugs (point 27).
There is also no difference in the participants’
involvement in smoking (point 28). This is the
sign of homogeneity of the sample across the
groups of the participants and some features of
deviance. However, there is some differentia-
tion between points 29 and 30. Answering the
questions “Have you ever been in an unpleas-
ant situation as a result of your behaviour?”” and
“Do you tend to violate the rules and regula-
tions adopted in your immediate environment
(family, school, ...)?”, all the participants in
group 2 noted that there were troubles in their

lives related to the consequences of their ac-
tions caused by violation of rules and norms.
This may be due to a higher level of awareness
in adolescents’ behaviour and an increased
ability to recognize the consequences of their
actions.

Conclusion

The research of the students’ perception of
the effectiveness of the school mediation ser-
vice results in some conclusions.

The views on the effectiveness of the me-
diation service are differentiated depending on
whether the student has directly experienced
the work of the service. The students who have
been directly involved in the school mediation
service evaluate it positively as the service con-
tributing to the management of emerging con-
flicts, which is consistent with the researches
by Villanueva, Us6 & Adrian (2013), Hansber-
ry & Hansberry (2018).

It should be noted that monitoring the
mediation service activities from the outside
does not make it possible to evaluate its effec-
tiveness, since many students have distorted
expectations of the mediation service as lead-
ing to a reduced number of sanctions against
them. In addition, many deviant adolescents
are sensitive to justice that distorts the views
on the expected effects of mediation. In this
context, we suggest that involvement in school
mediation and changing the students’ views
on justice, linked to their focus on universal
social justice, will result in the adjustment of
expectations in the direction of realism of the
latter.

A complex issue is the ability to transfer
the skills acquired in the mediation process
to other environments, but the reasons for the
difficulties are currently not properly clear and
require further research.

The effectiveness of the mediation service
in the improvement of the skills of interperson-
al relations among the participants in conflict
resolution can be regarded as a positive conclu-
sion. There is a significant improvement in the
ability to self-knowledge and self-understand-
ing, which is one of the functions of mediation.
The participants involved in mediation pro-
cesses are ready to recommend this service to
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their friends, which is consistent with numer-
ous researches abroad.

Thus, the work of the school mediation
service is not only a technology for reducing
conflict. It is also aimed at reducing the person’s

behaviour and a more loyal attitude on the part
of teachers, inability to transfer experience, a
distorted desire for justice and perception of
conflict from the aspect of guilt.

Promising research areas related to the

need to form a culture of mediation in educa-
tional communities are highlighted.

infantilism, its signs being children’s expecta-
tions of reducing sanctions for inappropriate
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Hosocubupckuii cocyoapcmeeHmblil nedazoeudeckutl yHusepcumen
Poccuiickaa @edepayus, Hosocubupck

AnHotauusi. B qaHHOW CTaThe paccMaTpUBAIOTCS BOIPOCH BOCHPUATHS d(PPEKTUBHOCTH
IIKOJBHBIX CIIYKO0 MeOWaluyu TOAPOCTKAMH C JCBHAHTHBIM TOBeneHHEM. lccrmemoBanue
MPOBEJICHO HA PYCCKOSA3BIYHON BBIOOPKE MOAPOCTKOB B Bo3pacte 13—17 net (128 ucmbITyeMbIX,
n3 Hux 78 neBymiek u 50 roHOMIEH). AHKeTa pa3padoTaHa Ha OCHOBE aHAJIOTUYHBIX UCCIIETOBAHUI
C WCIIOIB30BAHMEM OJKCIICPTHOW OLEHKH. Pe3ynbraThl HCCICIOBAHUS MPOaHAIN3UPOBAHBI
npu moMmomu Kod(h(HUIMeHTa conpspkeHHOCTH [lmpcoHa. AHamu3 pa3HHIBI B BOCIPHSITHU
(P PEKTUBHOCTH MPAKTHK METUAIIH TPYIIIION, HETIOCPEICTBEHHO yUACTBYIONMICH B peaTu3aiiuu
npakTuk Mmeauanuu (40 germoBek — rpynmna 2), U TPYIIOH, HE UMEIONIEH HEMOCPEICTBEHHOTO
ombiTa Meauanuu (88 demoBexk — rpymnma 1), MO3BONWI cAenaTh psifi BBIBOAOB. [lo MHEHHIO
YYaCTHHKOB TPYMIIBI 2, METOJ METUAIMH BBICTYMACT I(PPEKTHUBHBIM CPEICTBOM DEIICHUS
KOH()JIMKTOB, YBEIHMYCHUS HABBLIKOB MEKIHMYHOCTHOIO B3aMMOJCHCTBUS M yBAKHTEIHHOTO
OTHOIICHUSA K coOeceTHUKY. Takke Mequanus sBiseTcs 9pHEKTHBHBIM CPEICTBOM CAMOPA3BUTHS
U CaMONOHUMAHHWS I YYaCTHHUKOB Tpymmbl 2. B rpymme 1 HabmiomaioTcss WHQaHTHIBHBIC
OXUTAHUA YPPEKTOB MEAUALINU U BBICOKASI YyBCTBHTEIBHOCTD K CIIPABEAINBOCTH.

KaroueBble ciaoBa: Meauanus, 1€BUAaHTHOC MOBCACHUC, MOAPOCTKH, MEKINYHOCTHBIC
OTHOLICHUA, KOH(I)J'II/IKTHEIH KOMIICTCHTHOCTH, BUKTUMU3allWi, 06pa3OBaHI/Ie.
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