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Abstract. The relevance of the present study is confirmed by an order for retraining
specialists for education and the social sphere who can act as mediators and form a
culture of peaceful conflict resolution in a multicultural environment. The article analyses
and highlights employers’ demands for the mediation competence formation among the
participants of the educational space of the Krasnoyarsk Krai.

In this context, the authors disclose practical aspects of the mediation competence
formation in the process of professional training of future mediators and specialists of
school mediation services at the federal university.

Based on the analysis of specific features of mediators professional activity, the results
of a survey of specialists in the social sphere, as well as experience of training students
majoring in pedagogy at the federal university, a model of a practice-oriented programme
for retraining mediators for education and the social sphere of the Krasnoyarsk Krai has
been proposed. The programme is implemented on the basis of the Centre for Mediation
in Education of the School of Education, Psychology and Sociology of Siberian Federal
University, in the networking between educational organisations and professional
communities. The retraining programme considers the needs of the multinational Siberian
society and is aimed at solving regional problems in education and the social sphere.
The retraining programme is based on the principles of continuity, professional activity
supervision, eventfulness of the educational process, professional activity tests, as well as
continuity of the results of formal and non-formal education.

Future mediators training within the framework of the retraining programme “Mediation.
The Psychology of Conflict Management” is carried out according to a modular
curriculum, in which the proportion of practical classes is increased, students’ scientific
and research activities on the issues of productive communication in a mediation
procedure are organised, and professional tests are carried out within the framework of
placement practice.

To form the applied aspects of the professional competence of future mediators and
specialists of school mediation services, representatives of network partners take part in
the educational process.
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The applied aspects of training future mediators and specialists of school mediation
services among teachers help to effectively solve professional tasks of organising a
conflict-free educational space and contribute to the formation of the culture of productive
communication and conflict resolution.

The mediation competence formation among the educational process participants was
carried out using methods of measuring communicative, information and analytical,
organisational and managerial, as well as emotional competences.

The study was conducted with the use of Google services in the period of 2019-2020.
In total, 333 people took part in the study, including 238 practicing specialists of school
mediation services (control group), and 95 master’s students of the School of Education,
Psychology and Sociology of Siberian Federal University in Krasnoyarsk and students
of the professional retraining programme “Mediation. The Psychology of Conflict
Management” (experimental group).

Keywords: mediation, competence, mediation competence, professional development
of a mediator, retraining, conflict resolution, reflection, applied aspect, practice-oriented
programme.
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Introduction

Socio-cultural changes in modern society
are focused on the formation of skills for pro-
ductive interaction and the ability to live in a
multinational society. At the same time, there is
aprocess of weakening the position of the insti-
tution of family in society, which significantly
hinders successful socialisation of children.

In this regard, functions of socialisation
and adaptation of children to the conditions
of a changing world, as well as acquisition of
experience of behaviour in conflict situations
and formation of the ability to prevent, peace-
fully resolve and predict the consequences of a
conflict are transferred to educational organi-
sations. This is enshrined in the Federal State
Educational Standard in terms of the require-
ments for the personal development results of
students as a component of the communicative
competence for conflict resolution.

The Krasnoyarsk Krai school students are
characterised by national and religious differ-
ences, a variety of social statuses, upbringing
and cultural traditions, as well as specific fea-
tures of personal self-identification. These dif-
ferences are sources of conflicts. Educational
organisations have adopted rules for teachers’
response to students’ conflicts with each other,
with teachers and staff, as well as with parents.
Administrative actions are still the most com-
mon way to resolve conflicts, but these actions
do not always resolve, but sometimes aggravate
the situation. There is a real need for profes-
sional mediators who know the technologies
for peaceful resolution of social, interethnic,
intercultural, and interpersonal conflicts.

Any educational organisation is a poten-
tially conflict environment. Mediators in edu-
cation and the social sphere are not only organ-
isers of the procedures for resolving conflicts,
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they are meant to contribute to the creation of a
conflict-free educational environment, to take
part in the processes of personal development
and fostering a culture of constructive be-
haviour of the educational process subjects in
a conflict situation.

To take professional actions, a mediator
needs to have pedagogical skills and a number
of key competencies, which include organisa-
tional, communicative, conflictological, multi-
cultural, mediation, etc.

In this regard, mediation services, which
mission is to prevent conflicts and the optimal
use of methods for resolving them, have begun
to be created in Russian schools (Order No.
1618-p. of August 8, 2014, 2014).

The use of mediation technologies in
working with minors in the Krasnoyarsk Krai
is one of the priority directions in the devel-
opment of the early crime prevention system.
The leading target is the attitude towards
mediation as a constructive way of resolving
conflicts in the interests of children and their
families.

Since 2010, mediation services in the
general education system of the Krasnoyarsk
Krai have been organised in the format of pi-
lot projects of educational organisations, in-
cluding internship venues. Such projects are
being implemented on the basis of Gymnasia
No. 7 in Krasnoyarsk, the Centre for Upbring-
ing and Civic Education of the Krasnoyarsk
Regional Institute for Advanced Training of
Teaching Staff, as well as on the basis of MB-
GEI “Secondary School No. 95” of closed town
Zheleznogorsk. School mediation services are
created with the cooperation of socially ori-
ented non-for-profit organisations. In 2018, the
educational institutions of the Krai started the
process of forming school mediation services
as an alternative to administrative methods
of preventing delinquent behaviour of adoles-
cents and constructively resolving conflicts
in the interests of children and their families.
Conditions for improvement of the social and
communicative competences of the education-
al relations’ participants, implementation of a
mediated approach and the use of conscious
positive communication skills to prevent and
effectively resolve disputes and conflicts, are

being created in the educational organisations
of the Krai.

As at the beginning of 2020, School Medi-
ation Services were created in 116 educational
organisations of Krasnoyarsk, but monitoring
data indicate that there is an acute shortage of
qualified specialists who can competently use
mediation procedures in education and the so-
cial sphere.

The real situation with forecasting the de-
mand for mediators for the education system
and the social sphere in the labour market is
even more complicated.

This is primarily connected to the fact that
teaching staff do not completely understand the
importance of using mediation technologies
and do not strive to master the skills of pro-
ductive interaction and conflict-free communi-
cation, mentioning heavy workload and lack of
financial incentives. School psychologists, who
are entrusted with organising the activities of
mediation service are left alone with numerous
serious problems of students, while they do not
have sufficient tools for productive work and do
not know mediation technologies in education
and the social sphere.

Thus, according to the results of monitor-
ing the activities of mediation services' oper-
ating in educational institutions of the munic-
ipality, in the first half of 2020 the number of
mediators in the education system and the so-
cial sphere is 270 people, but only 161 of them
systematically carry out mediation procedures,
and 109 carry out other activities (educational
work and psychological consulting).

Based on the analysis of data from mon-
itoring the activities of school mediation ser-
vices, it can be noted that 10% of specialists do
not have mediation competence and, therefore,
they do not have an opportunity to use medi-
ation procedures in education and the social
sphere effectively.

Based on the forecast of the victimological
tension of the modern society, the Krasnoyarsk
Krai is in one of the zones of maximum vul-
nerability, located at the intersection of mi-
gration flows. The Krasnoyarsk Krai is dis-
tinguished by its specific features determined

' Interregional Public Centre “Judicial and Legal Reform”.
Available at: http:/sprc.ru (accessed: August, 7, 2020).
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by the uniqueness of natural and geographical
conditions, differences in culture, way of life
and behaviour of its multinational population.
The modern sociocultural situation in the
Krasnoyarsk Krai is characterised by specific
political, economic, socio-cultural and techno-
logical trends (Andronnikova, Radzikhovska-
ya, 2020). Krasnoyarsk is a large, intensively
developing economic, educational, and cultural
centre, a space of post-industrial development,
as well as a place for attracting young people.
As one of its strategic directions, the regional
education system provides for the renewal of
the content of higher professional education
and retraining programmes to ensure the for-
mation of the mediation competence of peda-
gogical and managerial staff to create and en-
sure a conflict-free educational environment.

Statement of the problem

Issues of interethnic and interpersonal
relations, the practice of cultures interaction,
awareness of oneself as a subject of culture
through the unity of ideas and knowledge about
the originality of different cultures are relevant
for the educational environment of the Kras-
noyarsk Krai.

The issue of the need to retrain teaching
staff for the regional education system as me-
diators who are ready for constructive conflicts
resolution and pronounced abilities to perceive
and comprehend the phenomena of a multicul-
tural society in education and the social sphere
becomes quite acute.

An important priority in training medi-
ators for education and the social sphere is to
focus on the formation of multicultural and
mediation competencies of future specialists,
capable of developing interethnic and intercul-
tural contacts during the implementation of ed-
ucational events.

It is possible to distinguish general prin-
ciples in the field of training specialists for
school mediation services, which are focused
on the study of theoretical aspects, rules, and
principles of mediation. It is worth noting the
importance of the applied aspect of training
mediators for the social sphere, their profes-
sional orientation to the development of al-
ternative technologies for disputes resolution,

understanding the role of a mediator in negoti-
ations. In this regard, mastering a new type of
professional activity of a future mediator and
a specialist of school mediation services sup-
poses formation of the mediation competence
in the field of productive communication when
considering legal issues and applying the psy-
chology of conflict management in education.

When implementing the applied aspects of
training mediators for education and the social
sphere, the authors of the present article were
guided by the model of mediation competence
by V.V. Boyko, in which communicative, infor-
mation and analytical, organisational and man-
agerial, as well as emotional competencies are
emphasised.

Mastering a new type of professional ac-
tivity of a mediator for education and the social
sphere supposes the formation of all the afore-
mentioned components of the mediation com-
petence. This gives a future mediator an op-
portunity to apply technologies of alternative
dispute resolution, prepares for a value-based
understanding of the causes of conflict, and
forms a willingness to act as a mediator in ne-
gotiations in education and the social sphere.

There is a contradiction between conflic-
togenity of the educational environment of a
multicultural region and the need for qualified
mediators in education and the social sphere,
whose professional training is implemented
with the use of applied aspects in the mediation
competence formation.

The mediation competence formation
among specialists is a complex systemic pro-
cess. Its success depends on understanding the
process and the possibility of carrying out pro-
fessional tests for practicing specific mediation
techniques in education and the social sphere,
which comprise the system of the professional
activity a mediator. Several components: reg-
ulatory, communication, organisational, didac-
tic, reflective, creative, and managerial can be
distinguished in this system.

It is possible to solve the above contradic-
tion through the implementation of the educa-
tional process on the basis of a practice-ori-
ented programme for retraining mediators for
education and the social sphere of the Centre
for Mediation in Education of the School of
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Education, Psychology and Sociology of Sibe-
rian Federal University, in the networking co-
operation between educational organisations
and professional communities to form the pro-
fessional competence of future mediators and
specialists of mediation services. The retrain-
ing programme considers the needs of the
multinational Siberian society and is aimed
at solving regional problems in education and
the social sphere (Smolyaninova, Korshunova,
2019).

Theoretical framework

The authors highlight person-oriented,
activity-based and systemic approaches as the
methodological basis of the practice-oriented
system of retraining mediators.

T.A. Dmitrenko (Dmitrenko, Obraztsov,
2002) and P.I. Obraztsov (Obraztsov et al.,
2004) state that practice-oriented training in-
volves the use of professionally-oriented learn-
ing technologies and techniques for modelling
fragments of future professional activity based
on the use of the opportunities of contextual
(professionally directed) study of core and non-
core disciplines.

FV. Sharipov (Sharipov, 2012) draws at-
tention to the fact that the priority goal of prac-
tice-oriented training is to develop students’
abilities and readiness for practical work, skills
necessary in various areas of professional ac-
tivity, and to achieve understanding of why
these skills have been formed, and where and
how they are used in real practice.

V.V. Kraevsky interprets professional re-
training through acquisition of professional
knowledge, abilities and skills. He emphasis-
es that the complex of the acquired knowl-
edge and specific skills is not always enough
to perform professional functions in education
and the social sphere. Consequently, acquisi-
tion of certain knowledge, abilities and skills
is a necessary, but not the only condition for
high-quality students training. The main thing
in determining quality is the orientation of vo-
cational training to specific practical activities
(Berezhnova, Kraevsky, 2007).

In the study by V.D. Shadrikov (Shadrikov,
2004), a practice-oriented approach to training
is interpreted as a system that improves the

quality of professional training of future spe-
cialists through the application of the practical
component of the educational process. This
means that any knowledge that is significant
for a specialist is mastered through practical
activity.

O.P. Shabanova (Shabanova, Shabanova,
2015) believes that the level of qualification
training of a future specialist should be de-
termined by the joint work of an educational
institution and a potential employer. The lack
of employers’ representatives supervising the
practical part of training, as well as weak prac-
tical base and their conditional nature do not
allow graduates to carry out professional activ-
ities in a quality manner.

The faculty of the School of Education,
Psychology and Sociology activate the applied
aspect of the retraining process for future
specialists. The authors of the present arti-
cle support the point of view of V.A. Guru-
zhapov and A.A. Margosis, who believe that a
practice-oriented approach contributes to the
harmonisation of educational relations and
bringing the training outcome in line with the
requirements of the modern society. The qual-
ity of training specialists for education and the
social sphere depends on the flexibility of the
educational process regarding the inclusion of
organisations, such as network partners, prac-
titioners, and academic community represen-
tatives in its implementation (Guruzhapov,
Margolis, 2014).

The article attempts to describe the ex-
perience of Siberian Federal University in
the implementation of the applied aspects of
the mediation competence formation in the
process of professional retraining of media-
tors for education and the social sphere. The
experience of applying a practice-oriented
approach in the process of retraining future
mediators is analysed in accordance with the
competence requirements of the professional
standard “Specialist in The Field of Mediation
(Mediator)”2.

2 Order of the Ministry of Labour and Social Protection of the
Russian Federation of December 15,2014 No. 10411 “On Ap-
proval of The Professional Standard ‘Specialist in The Field of
Mediation (Mediator)’”. Available at: https://pro.isoedu.ru/up-
load/STANDARTI/07/07.001.pdf (accessed 7 August 2020).
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Methods

Questionnaires and interviews of the ed-
ucational process participants, the automat-
ed communicative competence testing by
L. Michelson (modified by Yu.Z. Gil’bukh),
the communicative tolerance questionnaire
(V.V. Boyko), the authors’ questionnaire for
measuring information and analytical compe-
tence, the methodology by N. Hall “Evaluation
of Emotional Intelligence”, and the test “Com-
municative and Organisational Skills” (COS)
have been used as research methods. A qualita-
tive assessment of the educational process con-
tent at the university and determination of the
level of the mediation competence formation
among future specialists were organised with
the financial support of the Russian Foundation
for Basic Research within the framework of the
implementation of the scientific project No. 18-
013-00528 “The Study of Mediation Practices
in the Field of Education for Harmonisation of
Interethnic Relations in A Multicultural Envi-
ronment”.

Two groups were involved in the study to
identify the level of the mediation competence

formation: practicing specialists of school
mediation services (238 people — a control
group) and master’s students of the School of
Education, Psychology and Sociology of Si-
berian Federal University in Krasnoyarsk and
students of the professional retraining pro-
gramme “Mediation. The Psychology of Con-
flict Management” (95 people — experimental
group). The diagnostics was carried out in
electronic format with the use of the materials
of the “Communicative Competence” meth-
odology (L. Michelson’s testing, modified by
Yu.Z. Gil’bukh), the communicative tolerance
questionnaire (V.V. Boyko), diagnostics of the
motivation for learning and emotional atti-
tude to learning in secondary and high school
(Ch. D. Spielberger’s questionnaire), “Memory
Activation Through the Revival of Emotions”
(method by S.A. Garibyan), the method by
N. Hall “Evaluation of Emotional Intelligence”,
and “Communicative and Organisational
Skills” (COS) test.

According to the results of primary di-
agnostics, both groups demonstrated a high
degree of the communicative tolerance forma-

Rejection or
misunderstanding of
an individual's
personality

Inability to adapt to
other participants of
communication

Intolerance to a
partner's states of
discomfort

Inability to forgive
another person's
mistakes

Ambition to dominate i
communication

Using oneself as a
standard when
evaluating other
people

smooth over unpleasant

e desire to change or
reeducate a partner

=== Experimental group

Categoricalness

Inability to hide or

feelings

== Control group

Fig. 1. Results of diagnostics of the communicative tolerance formation
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tion. Experimental group — 21 points; control
group — 32 points (Fig. 1).

Analysing the results obtained, it can be
concluded that the experimental group indica-
tors are below the average value (7.5 points out
of 15) for each block, this indicates of a high
level of communicative tolerance.

The control group has the maximum
number of points — 7 for the first and the sixth
blocks of communication skills.

For both groups, block 8 “Intolerance to a
partner of communication’s states of discom-
fort (illness, fatigue, lack of mood) “You are
not tolerant of a physical or mental discomfort
of another person” is equal to 0, which means
that the students of both groups are sympathet-
ic to the state of health of another person.

At the same time, rather high indicators of
the communicative competence formation have
been obtained.

To determine the level of the information
and analytical competence, an assessment of
motivation for training and emotional attitude
to training has been carried out (Ch. D. Spiel-
berger’s questionnaire in the interpretation of
A .M. Prikhozhan).

Diagnostic analysis has shown the follow-
ing results:

The experimental group participants
scored 35 points in total on the scale of cog-
nitive activity, 25 points on the achievement
motivation, 20 points on the anxiety scale, and
11 points on the anger scale. According to the

formula for calculating cognitive activity, the
total score is 29, which indicates that in ex-
perimental group the 2™ the level of cognitive
activity is productive motivation, a positive
attitude towards training and compliance with
social standards.

Figure 2 shows the distribution of the
experimental group scales’ indicators as
a percentage of the elements of informa-
tion and analytical competence based on the
Ch. D. Spielberger’s questionnaire in the inter-
pretation of A.M. Prikhozhan.

In the control group on the scale of cog-
nitive activity the total score was 30 points,
31 points on the achievement motivation, 17
points on the anxiety scale, and 15 points on
the anger scale. According to the formula for
calculating cognitive activity, the total score is
29, which indicates that the respondents in the
control group also have the 2™ level of cogni-
tive activity — productive motivation, a positive
attitude towards training and compliance with
social standards.

Figure 3 demonstrates the results of diag-
nostics of information and analytical compe-
tence of the control group by scales (%) based
on Ch. D. Spielberger’s questionnaire in the in-
terpretation of A.M. Prikhozhan as a percent-
age.

The diagnostic data show that the infor-
mation and analytical competence is sufficient-
ly developed among the respondents of both
groups. There are differences only within the

40%

35%

35%
30%

25%

25%

20%
15%
10%
5%
0%

Cognitive activity Motivation

. -

20%

Anxiety Anger

Fig. 2. Results of diagnostics of the information and analytical competence of the experimental
group by scales (%) based on Ch.D. Spielberger’s questionnaire in the interpretation of A.M. Prikhozhan
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Achievement
motivation

Cognitive activity

17
15
Anxiety Anger

Fig. 3. Results of diagnostics of information and analytical competence of the control group
by scales (%) based on Ch.D. Spielberger’s questionnaire in the interpretation of A.M. Prikhozhan

scales, and they should be considered when de-
veloping a new retraining programme.

The adapted methodology “Memory Ac-
tivation Through the Revival of Emotions”
(adapted method by S.A. Garibyan) was used
when diagnosing the mnemonic competence.

The respondents were offered to listen
to the words, and then write them down from
memory. Qualitative analysis has demonstrat-
ed that words with subjective meaning (special
emotiogenicity for the respondents) are remem-
bered better. For instance: love, meeting, end-
of-term exams, scholarship, etc.

The method by S.A. Garibyan is based on
the associative method and the use of emotions.
It is necessary to note that 64% of the respon-

dents in the control group reproduced 59.7% of
the words and that the words with special emo-
tiogenicity for the respondents are remembered
better.

Interpretation of the experimental group
results has shown that 10% of the respondents
reproduced 83% of the phrases proposed. The
rest of the respondents (90%) demonstrated re-
sults ranging from 9% to 47%.

Diagnostics of the emotional competence
according to N. Hall’s method gives an oppor-
tunity to assess emotional intelligence, reveal
the ability to understand a person’s relation-
ships represented in emotions and manage the
emotional sphere based on decision-making.
The data for both groups are shown in Fig. 4.

Recognising other
people's emotions

Empathy

Emotional
awareness

= Experimental group

Emotion
management

Self-motivation

== Control group

Fig. 4. The results of the emotional competence diagnostics according to the method by N. Hall
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Hence it is possible to conclude that in
both groups “Emotional awareness” is devel-
oped at the same average level; it is necessary
to pay attention to the scale “Emotion manage-
ment” since it is formed at a low level in both
groups; the “Empathy” scale in the experimen-
tal group is formed at a high level — 14 points,
other scales are formed in both groups, also at
the average level, their value varies from 10 to
12 points.

Diagnostics of the organisational and
managerial competence was carried out with
the use of the COS test (Method for The Study
of Communicative and Organisational Skills).
This method gives an opportunity to identify
the level of organisational and communicative
skills formation among the respondents.

According to the analysis of the COS test
data from the experimental group the obtained
result of 0.65 indicates of the 3™ average level
of communicative skills formation. The result
of organisational skills diagnostics of 0.7 also
shows the average level of these skills mani-
festation.

The control group results on the commu-
nicative skills formation is 0.3, which refers to

the 1% (low) level of communicative skills. The
indicator of organisational skills of 0.55 also
detects the 1t (low) level of the skills.

The data for both groups are shown in
Fig. 5.

Based on the main results of the media-
tion competence formation among specialists
for education and the social field in the process
of professional retraining, it can be concluded
that no significant differences in the competen-
cies formation in the experimental and control
groups have been found.

Analysing all the data on the formation of
competencies that are included in the media-
tion competence, it can be concluded that it is
necessary to form the mnemonic competence
for the experimental group respondents. Other
competencies are developed at an average level
for each of the diagnostic scales, which allows
them to carry out mediation procedures. Based
on the data of a comparative analysis regarding
cognitive activity formation in both groups, it
can be concluded that productive motivation,
a positive attitude towards training, and com-
pliance with the social standard correspond to
the average level. It is necessary to take it into

0,8

0,7

0,65

0,6 -

0,5 4

0,2 -

Communicative skills

Organisational skills

xperimental group

m Control group

Fig. 5. Results of the organisational and managerial competence diagnostics based on the COS test
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account and elaborate it as part of supervision
with the participation of a practicing media-
tor. Diagnostic data indicate that information
and analytical competence is equally formed
among the respondents of the control and ex-
perimental groups, which is quite expected for
the age category of the retraining programme
students.

The analysis of the specific features of the
formation of individual components of the me-
diation competence among specialists for edu-
cation and the social sphere gives an opportu-
nity to draw the following conclusions.

Firstly, in the process of the retraining
programme implementation, special attention
should be paid to the formation of the emotion-
al competence and the information and analyt-
ical competence, as important components of
mediation competence.

Secondly, to form the information and
analytical competence of future mediators for
education and the social sphere, the fulfilment
of reflective tasks based on the results of the
distributed practice should be provided in the
curriculum. The participation of an employer’s
representative as a supervisor in the process of
performing and defending reflective tasks will
contribute to the development of professional
skills to retain important facts in the mediation
procedure.

Thirdly, the implementation of a prac-
tice-oriented approach in the process of re-
training mediators for education and the
social sphere will give an opportunity to
form the ability and readiness to perform the
professional functions of a mediator, taking
into account understanding of the specif-
ic features of conflicts in education and the
social sphere during the training process.
Thus, organising the process of the emotion-
al competence formation among future me-
diators for education and the social sphere
in the process of retraining according to the
programme “Mediation. The Psychology of
Conflict Management”, we contribute to their
professional development and adaptation to
the mediation procedure in the context of the
implementation of quasi-professional activ-
ities with the participation of employers as
supervisors and experts.

Discussion

The practice-oriented approach in its basic
meanings and focus reflects the main processes
of education modernisation, which are based on
training of professionally competent graduates;
as for future mediators in the field of educa-
tion (Smolyaninova, 2019) they should be able
to quickly adapt to the conditions of specific
practical activities, be professionally mobile
and perceive a wide range of various profes-
sional information. Only a practicing specialist
can fully manifest mediation competence, but
it is formed during the period of study on the
retraining programme at the university.

To describe the signs of the competence
manifestation, the taxonomy of target results
of education — to know, to be able, to own — is
used. To choose the content of training, struc-
turing of each competence is used as compo-
nents of mediated competence according to
V.V. Boyko, that is, levels of knowledge, abil-
ities, and possession are distinguished in each
competence.

Thus, representatives of network partners
and employers become full-fledged partici-
pants of the educational process, are actively
involved in the master’s programme implemen-
tation, and act as experts and supervisors. Pro-
fessional training of future mediators is distin-
guished by an increase in practical classes and
workshops, distributed, continuous practice on
the basis of school mediation services is being
implemented, supervision by practicing medi-
ators and representatives of employers in the
region is carried out on a regular basis.

Feedbacks of network partners in the pro-
cess of professional tests reflection allows to
form an idea of the results of professional activ-
ity and academic performance of the retraining
programme students, which gives an employer
an opportunity to regularly monitor the quali-
ty of future mediators training and observe the
process of their professional development.

Such principles as continuity, eventfulness,
network interaction, supervision of profession-
al action tests, and continuity of the results of
formal and non-formal education were select-
ed and implemented in the process of training
future mediators for education and the social
sphere as the leading pedagogical principles.
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The principle of continuity is implemented
in the sequential development and application of
mediation practices in the process of studying
various disciplines, when preparing final quali-
fication work and during pedagogical practices.

Professional activity supervision provides
for a detailed analysis of specific conflict situa-
tions and probable solutions, professional cases
from practicing mediators and employers’ rep-
resentatives. Individual and collective supervi-
sion helps to critically assess possible actions
of a specialist and consequences of different
ways of resolving conflicts in education and the
social sphere.

The principle of eventfulness ensures pro-
fessional activity of a mediator in specific life
situations. Components of productive training
of the professional development of a mediator
include consideration of the causes of each
conflict, finding all the participants and parties
of the conflict, thinking over and discussing the
possible ways to resolve the conflict and conse-
quences of the conflict with colleagues.

Participation of network partners and
practicing mediators in conducting interactive
classes, watching and discussing videos of me-
diation meetings and attending practicing spe-
cialists” consultations are presented as profes-
sional tests of future mediators.

Along with studying at the university,
many students of the retraining programme
independently master additional courses and
workshops, both contact and distance ones.
The workshops allow to study important fea-
tures of the mediation procedure and develop
professional skills in conducting mediation
procedures with practicing mediators. Using
the results of non-formal education in the con-
tent of the retraining programme for mediators
contributes to expanding the range of compo-
nents of their practical and professional activity
as mediators.

Experience of implementing practices

and educational events in the context of network
interaction of educational organisations

and professional communities

Professional retraining of mediators
involves organisation of training with the

use of innovative practice-oriented technol-
ogies.

An important component for the regional
education system development and training of
specialists for school mediation services is im-
plementation of the practice-oriented retrain-
ing programme “Mediation. The Psychology of
Conflict Management”, which provides for net-
working with civil society institutions and ed-
ucational institutions of the Krasnoyarsk Krai,
on the basis of the federal university.

The retraining programme is focused on
strengthening practical training of future me-
diators in accordance with international and
professional standards, increasing the share of
practices implemented in network interaction
with partners on the basis of school mediation
services. It is necessary to note the possibility
of building individual educational routes, im-
plementation of practices with the participation
of network partners, and assessment of educa-
tional results based on the e-portfolio technolo-
gy as advantages of the retraining programme.

The content and organisational and peda-
gogical conditions of the professional retrain-
ing of future mediators in accordance with
international and professional standards is a
motivational basis for increasing school me-
diation services efficiency. Despite the exten-
sive description of the challenges of organising
mediators training for education and the social
sphere in theoretical and applied research, it
remains understudied. Thus, the study of the
process of the mediation competence formation
among school mediation services specialists is
determined by the need to introduce applied as-
pects of psychological and pedagogical meth-
ods of personal and professional development
of future mediators into educational practice.

When considering the basic principles
and various approaches in mediation, a discus-
sion with the obligatory use of examples from
real school life is held with the retraining pro-
gramme students.

The method of principled negotiations (by
R. Fisher and W. Ury) and the concept of me-
diation (by Lincoln) are studied in the business
game format.

Mastering models of process-oriented
mediation (understanding and agreement) and
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result-oriented mediation (agreement and con-
tract) takes place with the preparation and sub-
sequent discussion of cases.

The issues of using mediation in the field of
management deserve special attention. Personal
experience of training and professional activity
in teaching teams allows students to reasonably
express their point of view and offer an opti-
mal solution to conflict situations associated
with managerial decisions. Issues of corporate
culture are emotionally discussed in teaching
teams, where interpersonal conflicts arise.

Intrapersonal conflicts are of particular
importance of all pedagogical challenges in
the field of education. To be able to recognise
students’ tension, to find the conditions for a
conflict occurrence, to choose adequate ways
to resolve a person’s internal contradictions is
an important quality of a teacher-mediator.

The study of stress, causes of its occur-
rence, signs of stress tension and ways to re-
lieve stress is carried out with the active use of
special techniques and exercises.

In the process of studying the theory
and practice of mediation, the retraining pro-
gramme students are offered to write an es-
say — an independent reflection on the topic
“Causes of Conflict.” Active practical master-
ing of the basic methods of conflicts settlement
and resolution, the choice and use of mediation
practices in the classroom gives the programme
students an opportunity to test and evaluate the
effectiveness of each technique necessary for
their future professional activity.

Conclusion

Professional retraining of mediators in-
cludes general education courses and a profes-
sional component. At the same time, the main
methods of the practice-oriented training are:

References

project-based learning technology (“the one
hour project”, long-term project, interdisci-
plinary project, project integrated into another
area of training, working on several projects,
and international project); participation in pro-
fessional competitions; interdisciplinary inter-
action; participation of employers in the edu-
cational process; annual update of professional
cases based on real practice. In this way, im-
plementation of the practice-oriented approach
contributes to the improvement of the existing
educational programmes and technologies for
retraining mediators with a qualitatively new
level of mediation competence, ready for pro-
fessional activity in modern conditions.

Implementation of a practice-oriented
approach for the formation of the profession-
al competence of mediators contributes to the
improvement of the quality of work of school
mediation services and, as a result, ensures cre-
ation of a conflict-free regional educational en-
vironment. It seems promising to consider the
possibility of creating an Internet community of
professional mediators to exchange experience,
inclusion of network partners in the process of
training specialists-mediators, distant partic-
ipation of practicing mediators and employer
representatives as supervisors in the process of
resolving complex conflict situations.

It should be noted that it is necessary to
update the competencies of the Federal State
Educational Standard of Higher Education 3+
for pedagogical areas in terms of the media-
tion competence formation. Organisation of
the communicative activity of the pedagogical
communication participants is of particular in-
terest, since under the influence of the educa-
tional environment conflictogenity, the greatest
changes affect precisely this aspect of teachers’
professional activity.

Andronnikova, 0.0., Radzikhovskaya, O.E. (2020). Victimological Aspects of The Development
of Restorative Mediation Practices in A Multicultural Society: Problems, Needs, Development Pros-
pects. In Journal of Siberian Federal University. Humanities and Social Sciences, 13 (2), 158-166. DOI:

10.17516/1997-1370-0547.

Berezhnova, EV., Kraevsky, V.V. (2007). Issledovaniia v oblasti obrazovaniia: problemy upravieniia
kachestvom: monografiia [Research in Education: Quality Management Challenges: Monograph]. Mos-

cow, RAO, 150 p.

- 1477 -



Vera V. Korshunova and Elena A. Birkun. Experience in Implementing a Practice-Oriented Programme...

Dmitrenko, T.A., Obraztsov, P.I. (2002). Professional’no-orientirovannye tekhnologii v sisteme vyss-
hego pedagogicheskogo obrazovaniia kak pedagogicheskaia problema [Professionally-Oriented Technolo-
gies in The System of Higher Pedagogical Education as A Pedagogical Problem]. In Vestnik vysshei shkoly
Alma Mater [Higher School Herald Alma Mater], 7, 55-56.

Guruzhapov, V.A., Margolis, A.A. (2014). Proektirovanie modeli praktiko-orientirovannoi podgotov-
ki pedagogicheskikh kadrov na osnove setevogo vzaimodeistviia obrazovatel'nykh organizatsii, realizui-
ushchikh programmy vysshego obrazovaniia i nachal’nogo obshchego obrazovaniia [Designing Models of
Practice-Oriented Undergraduate Training Program in Psychological and Pedagogical Education (Primary
School Teacher) Based on Networking of Educational Institutions, Implementing Higher Education and
Primary Education Programs]. In Psikhologicheskaia nauka i obrazovanie [Psychological Science and Ed-
ucation], 19 (3), 143—159.

Interregional Public Centre “Judicial and Legal Reform” (2020). Available at: http://sprc.ru (accessed
7 August 2020).

Obraztsov, P.I., Vilensky, M.Ya., Uman, A.l. (2004). Tekhnologii professional no-orientirovannogo
obucheniia v vysshei shkole: uchebnoe posobie [Technologies of Vocationally Oriented Training in Higher
Education: Coursebook). Moscow, Pedagogicheskoe obshchestvo Rossii, 144 p.

Order of The Ministry of Labour and Social Protection of The Russian Federation of December 15,
2014 No. 10411 “On Approval of The Professional Standard ‘Specialist in The Field of Mediation (Media-
tor)’”. Available at: https://pro.isoedu.ru/upload/STANDARTI/07/07.001.pdf (accessed 7 August 2020).

Rasporiazhenie ot 25 avgusta 2014 goda Nel618-r. V sootvetstvii s Natsional noi strategiei deistvii v
interesakh detei [Order of August 25, 2014 No. 1618-p. In line with The National Plan of Action for Chil-
dren). Available at: http:/government.ru/docs/14494 (accessed 7 August 2020).

Shabanova, O.P., Shabanova, M.N. (2015). Praktiko-orientirovannaia podgotovka pedagoga kak
strategiia rossiiskogo obrazovaniia [Practice-Oriented Teacher Training as Russian Education Strategy].
In Uchenye zapiski [Scientific Notes], 1 (33), 123-127.

Shadrikov, V.D. (2004). Novaia model’ spetsialista: innovatsionnaia podgotovka i kompetentnostnyi
podkhod [The New Specialist Model: Innovative Training and Competence-Based Approach]. In Vysshee
obrazovanie segodnya [Higher Education Today), 8. 3-8.

Sharipov, EV. (2012). Pedagogika i psikhologiia vysshei shkoly: uchebnoe posobie [Pedagogy and
Psychology of Higher Education: Coursebook]. Moscow, Logos, 448 p.

Smolyaninova, O.G. (2019). Training Model of School Intercultural Mediators Master’s Programme at
Siberian Federal University. In Proceedings of the 13" International Technology, Education and Develop-
ment Conference “ITED2019”. Valencia, 1991-1997.

Smolyaninova, O.G., Korshunova, V.V. (2019). Otnoshenie uchastnikov obrazovatel’nogo prostranstva
Krasnoiarskogo Kraia k mediativnym praktikam [Attitude of Participants in The Educational Space of The
Krasnoyarsk Krai to Mediation Practices]. In Science for Education Today, 9 (3), 7-27. DOI: 10.15293/2658-
6762.1903.01.

- 1478 -



Vera V. Korshunova and Elena A. Birkun. Experience in Implementing a Practice-Oriented Programme...

Cubupckuii pedepanvrulil yHUSepcumem
Poccuiickaa @edepayus, Kpacnoapck

AHHOTanMsA. AKTYaJbHOCTb JAHHOTO MCCIICOBAHUS MOATBEPIK/ACHA 3aKa30M Ha Iepe-
MOATOTOBKY CIEIMATIMCTOB U 00pa30BaHMs M COLMAIBHON c(epbl, CIIOCOOHBIX BBI-
CTYIAaTh B KaUECTBE MOCPEAHUKA U (POPMUPOBATH KYIBTYPy MUPHOTO pa3peIieHus KOH-
(IUKTOB B MOJMKYABTYPHOU cpene. B cTarhe MpoBeaeH aHAIN3 U BBIJCICHBI 3aMPOCHI
paboTonarteneit Ha GOPMUPOBAHUE MEAUATUBHON KOMIIETCHTHOCTH Y YYaCTHHKOB 00pa-
30BaTeIBLHOTO MpocTpaHcTBa KpacHospckoro kpas.

B 3TOM KOHTEKCTE aBTOpaMy pacKphIThl MPAKTHYECKHE acleKThl (JOPMHUPOBAHUS Me/Ha-
TUBHOH KOMIIETEHTHOCTH B IIpoIlecce MpodeCcCHOHANbHON MOATOTOBKY B (peaepaTbHOM
YHUBEPCHUTETE OyAyIINX MEAUATOPOB U COTPYAHUKOB IIKONBHBIX CIIY>KO MEIHAIIH.

Ha ocHoBe ananu3a cnennuky npoecCuoHanbHON 1eSTeIbHOCTH MEANATOPa, PE3yilb-
TaTOB aHKCTUPOBAHUA CIIECIIUATINCTOB COHHaJ’ILHOﬁ Cq)epb], OIIbITa MOATOTOBKU CTYACH-
TOB TNIEIATOTHUCCKUX HANPABICHUI B (he/iepalbHOM YHHBEPCUTETE MPEITIOKEHA MOAECTD
MIPAaKTHKO-OPHUEHTHPOBAHHON MPOrpaMMbI MEPETOArOTOBKH MEAMATOPOB AT 00pa3o-
BaHUS W conmanbHOU cdeprl KpacHospckoro kpas. [Iporpamma peanusyercs Ha 0Oaze
Ilentpa mennanuu B odpazosanuu UIIIIC CDY, B ceTeBoM B3auMoeHcTBIN 00pa3oBa-
TEJBHBIX OPraHN3aIMH U MPOQECCHOHANBHBIX cO00IIecTB. JlaHHas porpaMMa neperno-
TOTOBKH YYHTBIBACT 3aIPOCHI MHOTOHAIIMOHATIBHOTO CHOMPCKOTO COIMyMa, HalpaBlIcHA
Ha pelIeHre PErHOHANIBHBIX MPO0JieM B 00pa30BaHNU M COLMATIBHOU cdepe.
IIporpamma nepenoAroToBKY IOCTPOEHA Ha MPUHLUIAX: HENIPEPBIBHOCTH, CYIIEPBU3HU
poheCcCUOHATBHON JeSITeIbHOCTH, COOBITHIHOCTH 00pa30BaTeIbHOrO Mpolecca, mpod
poheCCUOHATBHOTO JICHCTBUS, IPEEMCTBEHHOCTH PE3YIBTaToB (popManbHOTO U HEedop-
MaJbHOTO 00YYeHHUS.

IToaroTtoBka OymayIux MEIUATOPOB B paMKaX MPOrpaMMBbl MEPEOroTOBKH «Meauarius.
Icuxonmorus ynpaBiaeHUs] KOH(MIUKTOM» OCYIIECTBISETCS MO MOAYIBHOMY ydueOHOMY
IJIaHy, B KOTOPOM YBCJIMYCHA IO IMPAKTHUIYCCKUX 3aHHTHI>i, Oprann3oBaHa HAy4YHO-
HCCIIeIOBATENbCKAs ACATEIBHOCT CTYACHTOB MO MpodneMaM MPOAYKTHBHON KOMMYHH-
KaIliy B MEAMATUBHON MpOLEAype, pealn3yioTcsl IpodecCHoHaIbHbIC POObI B paMKax
pacnpeielIeHHON PaKTHKH.

Jlis popMupOBaHMS PHUKIIAJAHBIX ACTIEKTOB PO ECCHOHANBHON KOMIETEHTHOCTH Oyy-
IIUX MEAMATOPOB U CHEIUANNCTOB IIKONBHBIX CIYX0 MPUMUPEHUs B 00pa30BaTeIbHbIN
MIPOLECC BKIIIOYCHBI MTPEACTABUTEIIN CETECBLIX NIAPTHEPOB.

ITpuknagHble acleKThl MOATOTOBKH OymyIIMX MEIUATOPOB U CHEIHANNCTOB CITyKO
IIKOJIBHOM METUalluy U3 YHCIIA MEAAroroB MOMOTaoT 3(¢EKTUBHO pemars mpodeccu-
OHAJIBbHBIE 33/1aUH 110 OPraHU3alNU 0eCKOH(MINKTHOTO 00pa30BaTEIHLHOTO IPOCTPAHCTBA
U CIIOCOOCTBYIOT (POPMHUPOBAHHIO KYJIBTYPbI IPOLYKTUBHON KOMMYHUKAIIUN U YPETYIIH-
POBaHMS KOH(IUKTOB.

@opMHpPOBAaHNE MEANATUBHON KOMIIETEHTHOCTH YYAaCTHMKOB OOpa30BaTENbHOIO MPO-
I[ecca OCYIIECTBISUIOCh C TNPHUMEHEHHEM METOAUK H3MEPEHHS KOMMYHHKATHBHOM,
MH(POPMAIMOHHO-aHATUTHUCCKOHM, OpPraHU3aIMOHHO-YTIPABICHYECKOH M HMOIMOHAIb-
HOM KOMIIETEHIINH.
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HccnenoBanme mpoBOAMIOCH ¢ HCHONb30BaHHeM (Google-cepBHCOB Ha MPOTSHKEHHN
20192020 romos. Beero npunsiin yuactue 333 desioBeka, U3 HUX pabOTArOIINE CIICIIH-
aJIMCTHI IIKOJIBHBIX CIYXO0 Meauanuu — 238 yelloBek (KOHTPOJIbHAS TPYIINa), MaruCTPhI
UIIIIC COY 1. KpacHosipcka, CITyliaTesid mporpaMmmbl pohecCHOHATBHOHN Tepernoro-
ToBkH «Memmarus. [Icuxomorus yrnpapieHUs KOHPIUKTOM) — 95 denoBek (IKCIepHMEH-
TalbHAs TPyTa).

KnioueBble cjioBa: Meananys, KOMIIETCHIINS, MEAUATHBHASL KOMIICTCHTHOCTb, IIpodec-
CHOHAJIbHOE CTAHOBJIEHHE MEIHAaTOpa, MEpPENoAroToBKa, yperyaupoBaHHe KOHQIHMKTa,
pedrexcus, PUKIATHOMN aCIeKT, MPAKTHKO-OPUCHTUPOBAHHAS IPOTpaMMa.

HccnenoBanre BBIOIHEHO MpU (UHAHCOBOW moanepikke Poccuiickoro donma ¢yna-
MEHTAJIbHBIX HCCIEAOBAaHUM B pamkax HayuHoro mpoekra Ne 18-013-00528 «Mccie-
JIOBaHKME MEIMATUBHBIX MPAKTUK B chepe 00pa3oBaHus IS TAPMOHU3AIMH MEKHAIHO-
HAJIbHBIX OTHOIICHHUH B MOJUKYJIBTYPHOM Cpeiey.

Hayunas cnenmansaocts: 13.00.00 — negarornyeckne HayKH.



