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Abstract. This article deals with the role of mediation in conflict management and
especially in the monitoring of conflict factors of education activities.

In the article the authors analyse the system of monitoring and its principles and methods.
Special attention is paid to the integration of monitoring and mediation.

Recently, the mediation institution has been developing quite actively in Russia. Mediation
is a negotiation with a third neutral party. It differs from negotiations by the removal of
responsibility for carrying out procedures from representatives of the parties. It is one of
the ways of conflict prevention and regulation.

The article shows different models of embedding of mediation into the conflict management
system in high school. Mediation and monitoring are considered as important parts of this
management.
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Introduction

Risks are an integral part of the society
development. Moreover, they carry the prob-
ability of losses and gains. “A general risk
assessment is interpreted through a self-as-
sessment of the safety of the environment, vul-
nerability to various risks, and risk prepared-
ness” (Shlykova, 2015: 5). Perception of risks,
readiness for them is an important factor in the
functioning of modern society, institutions, so-
cial strata, individuals. Education, as one of the
most important institutions of our time, is also
affected by various risks. The ability to iden-
tify them, respond to them, the level of their
negative consequences is part of the activity to
ensure positive dynamics in the development
of the educational institution. Any other area
of academic research and public debate can
hardly compete with the degree of attention of
domestic authors to the problems of the con-
tent and consequences of the Russian system
of higher education reform. However, there is
no full agreement on the key parameters of the
problems of educational activity of higher edu-
cational institutions, its components, indicators
and consequences, including the conflictologi-
cal context (Vol’chik, 2013; Kuz’'minov, 2002;
Kurbatova, 2016; Titova, 2008). Following
George Ritzer (Ritzer, 2011), it became fash-
ionable to talk about the “McDonaldization”
of educational activity when the goal-oriented
principles of the famous fast food become the
methodological basis for organising modern
universities (Kil’dyushov, 2016). A number of
analysts insist on the imitational nature of the
national reform of higher education (Tambovt-
sev, Rozhdestvenskaya, 2014).

An important component of these pro-
cesses is a system for monitoring the conflict
factors of educational activity. Conflicts fre-
quently occur in university campuses but it is
possible and even necessary to manage them.
Collecting data is an important part of all con-
flict management system. In order to make de-
cisions, one should have objective information
about all indicators of the education process.
Conflict management system consists not only
of the applied studies but it also includes rec-
ommendation for the conflict management and
actually the management action itself.

This article deals with the higher educa-
tion institutions. The main goal is to understand
which place mediation can take in the monitor-
ing of conflict factors in the education process.
In order to succeed in implementation of these
goals it should involve “research, educational
courses, and practice in conflict resolution, and
the use of mediation as a dispute system alter-
native” (Katz, 2016: 177). Therefore, conflict
prevention and resolution is one of the element
of the system and mediation is one of the meth-
ods of conflict management.

Theoretical framework

There are different theoretical method-
ological and empirical approaches to the con-
ceptualisation of many problems of educational
activity of higher educational institutions. Nev-
ertheless, these discussions allow to outline
one common key point — educational reform is
an additional conflict-generating factor in the
social and political life of modern Russia and
“is a structurally and functionally complicated
phenomenon in which conflicting strategies of
internal and external cultural changes come to-
gether” (Karpov, 2015: 11).

The research literature presents several
approaches to the topic of conflict factors in
educational activities. Some authors analyse
the educational process in schools and univer-
sities, and at the same time pay attention to
conflict determinants (Character development
in schools, 1992; Tavokin, 2012). Others con-
sider individual elements of the educational
process, for example, the relationship of stu-
dents and teachers (Wyrick, 2011; Clark, 2014;
Hamre, Pianta, 2006; Ignatova, 2014; Vi-
nokurov, Potapov, 2004). A number of works
are devoted specifically to conflicts in educa-
tional activities and universities (Vinogrado-
va, Kozina, 2011; Ryapisov, Ryapisova, 2016),
as well as the influence of individual factors
on the educational process and its elements
(Banikina, Stepanov, 2016). There are works
devoted to the educational process monitoring
(Chepel, Abakirova, Samuylenko, 2014). The
listed theoretical base allows us to analyse the
educational process from the standpoint of a
rather complex and well-developed conflict
research methodology.
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In domestic literature many authors pay
attention to the process of mediation devel-
opment in schools (Petrova, Plotnikova, 2017,
Chupris, 2016; Konovalov, 2014) and less write
about mediation in higher educational intitu-
tions (Ryabinina, 2015). More attention is paid
to the mediation in universities in other coun-
tries (Yarn, 2014; Klingel, Maffie, 2011; Katz,
2016). The reason of this situation is that us-
ing of mediation in school and interest to the
conflicts in school from our point of view is
much bigger than to those in higher education
institutions. Institutionalisation of mediation in
school is developed today much better than in
universities. This is mainly due to the authori-
ties’ attention to conflicts in schools.

It is necessary to clarify that the presence
of conflict factors does not necessarily lead
to conflicts and conflict interaction. Only un-
der a certain set of circumstances and in the
presence of certain conditions does a conflict
situation turn into a conflict. It is important
and possible to prevent this process, and this
is one of the tasks of conflict management.
However, the concept of conflict management
is somewhat broader than just preventing con-
flicts. Conflict management is understood as a
deliberate impact on their dynamics. This ef-
fect can be carried out at different stages of the
conflict development: at the stage of origin, the
formation of a conflict situation; at the stage of
conflict interaction; at the stage of completion
of a conflict. Conflict management elements
include prevention, mitigation, incentives, reg-
ulation and resolution. The earlier the actions
to manage the conflict are taken, the higher the
likelihood of their effectiveness.

Research Results

Monitoring the conflict factors in the edu-
cational process should be a sort of special sys-
tem. This system includes activities to collect
empirical data and recommendations for con-
flict management. Moreover, this monitoring
in its turn is a necessary element of the whole
system of conflict management. Monitoring of
conflict situations involves a system of period-
ic applied research, in order to ensure the con-
stant flow of information about the phenomena
studied. It implies the allocation of a limited

number of the most significant indicators re-
flecting the situation at the university. Monitor-
ing means that there should be repeated mea-
surements of indicators. This monitoring can
be carried out at least once a year.

Monitoring may include quantitative and
qualitative methods for collecting information.
Among the quantitative ones, we recommend
the questionnaire, since it allows one to in-
crease the level of anonymity in obtaining in-
formation in organisations and small groups.
The toolkit should include an invariable part
and block, which can vary from research to
research and study the aspects of the problem
that are relevant at the time of the study. Qual-
itative methods are important for a more in-
depth interpretation of quantitative data. Here
one can recommend focus groups and in-depth
interviews. The latter does not provide us with
representative information, but allows to look
deeper into the problem, which enriches its in-
terpretation. An expert survey is also advisable
in this situation, which can also contribute to
the analysis of the data obtained. Experts in this
area can be representatives of the educational
process, researchers in this area, officials. Sub-
jects of educational activity are subject of the
research: students, lecturers, teaching support
and administrative staff. All of them are the
main participants in educational activities.

Not only conflict factors of the education
process can be the aim of the monitoring but al-
ready mediation itself. We mean that mediation
as a technology of conflict management and
prevention can have some problems during its
inculcation. This problem exists in our educa-
tion at different levels — in schools, universities
etc. Nowadays there is an active stage of medi-
ation developing especially in schools and then
in higher educational institutions. Mediation in
education is an important part of mediation it-
self. The main goal of this process is prevention
and solving of conflicts. This is an especially
important innovative technology of ADR (al-
ternative dispute resolution). Mediation has its
rules, principles and procedures. This is not an
easy way to manage a conflict, but an effective
one. Today one of the problems is that the main
principle of mediation — voluntariness is bro-
ken in some way. L.E. Petrova and E.S. Plot-
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nikova wrote in their article that “contrary to
the requirements stated in the regulatory and
legal documents and scientific principles in
practice mediation becomes mandatory and
unconditional for execution” (Petrova, Plot-
nikova, 2017: 145).

There are different types of mediation,
which can be used in conflicts in higher edu-
cational institutions. For example, classic me-
diation and restorative mediation. At the same
time there can be several type of mediators,
i.e. mediator — professional and team mem-
bers (students, lectures and so on) or so called
stakeholders. Of course, the process involving
professionals or non-professionals can have it
peculiarities. “The classical model of media-
tion discusses the transition from positions to
“true” human interests and the development
with the help of the process of brainstorming
a mutually beneficial solution” (Konovalov,
2014: 22). In this case, restoration of the re-
lationships is not the main goal, but a desired
result. At the same time restorative mediation
deals with the “recognition and correction by
the offender of the harm caused to the victim,
the cessation of hostility, the restoration of
understanding and destroyed relations” (Kon-
ovalov, 2014: 22). From the authors’ point of
view, restorative mediation has more preven-
tive influence on the situation in campus and
all social tension in the educational process.
“The resolution of campus conflicts should
improve the atmosphere for learning, teach-
ing, research and service; it should maximise
benefit and minimise costs; it should stress
individual and institutional responsibility,
respect collaboration, and accountability”
(Yarn, 2014: 7).

One should mention that there is different
experience in the way of mediation institution-
alisation for its use in conflict prevention and
resolution. One of them is the development of
the Conflict Management System (CMS). Me-
diation is one of the elements of this system.
It was developed especially for the University
System of Georgia in (USG), which consists
of 34 elements (universities and colleges), over
200,000 students and over 30,000 full-time
employees (Yarn, 2014: 5). CMS consists of
Boards of Regents: Chancellor’s Office and

Advisory Committee and communicate with
Individual Institutions. It has published a hand-
book with the main principles and instructions
for the six-step model, which allows to cre-
ate conflict resolution system for each unit of
USG. System itself involves empirical studies
(case studies, expert interviews etc.), collected
quantitative data on mediation process, annual
reports, mediation programmes. It implies edu-
cation and training in conflict management the-
ory and design, mediations itself. One should
understand that there should be right situation
for the creation of such a system. Many fac-
tors are important for the success of the CMS
development. “An organisation may be incur-
ring unsustainable costs from conflict, but may
still not be able to initiate a design interven-
tion without an alignment of the right circum-
stances with people who have the knowledge,
motivation, and authority to initiate substantial
systemic change” (Yarn, 2014: 14).

Another example of the conflict preven-
tion and resolution is alternative dispute reso-
lution (ADR) services. “These services range
from preventative measures such as training
and coaching to more formal reactive proce-
dures such as conciliation, facilitation, media-
tion, and arbitration” (Katz, 2016: 176).

Conclusion

Thus, mediation and monitoring of con-
flict factors are important elements of the con-
flict management system in higher educational
institutions. Monitoring helps to have up-to-
date information about all important indicators
and mediation helps to manage conflict situa-
tions. “Conflict competence as a component of
the professionalism of a university teacher is
of great importance in the functioning of stu-
dent society and more broadly in improving the
quality of work of a general educational organi-
sation” (Ryabinina, 2015: 53). This competence
is good not only for the conflict management
system but also for the teacher’s work pro-
ductivity. All elements of this system should
be integrated into the life of a university and
campus. High school needs support from the
state and different organisations to develop this
system. In order to succeed all the work in this
field should be systematic and long standing.
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Canxm-IlemepoOypeckuii 20cy0apcmeenuvlil yHUgepcumen
Poccuiickas ®edepayus, Canxkm-Ilemepoype

AHHoTanus. CTaThsi MOCBAIICHA AaHAIN3Y B3aUMOCBS3M MEIUAMH U MOHHMTOPHHIA
KOH(ITUKTOTCHHBIX (DaKTOPOB 00pa30BaTENILHOrO Mporecca.

ABTOpBI paccMaTpuBalOT OTJEJIBHBIC PUCKH, C KOTOPBIMH CBSI3aHO  CETOJHS
o0pa3zoBaTrenbHOE IPOCTPaHCTBO. OTAENbHOE BHUMAHKE Y/EIEHO MOHATHIO YIPaBIEHUs
KOH(ITUKTOM, €TO 3JIEMEHTaM.

MOHHUTOPUHT KOH(IUKTOT€HHBIX (DAaKTOPOB MPOAHATU3UPOBAH C TOUKU 3PEHUS €T0
OCHOBHBIX COCTABJISIOIINX, HCIONB3YEMBIX METONOB cOOpa MH(pOpMANNH, 3HAUCHUS
COOTHOIICHUS KAUECTBCHHBIX U KOJMUYCCTBEHHBIX METOIOB.

Mennanust B TOCIeqHEe BpeMs 3aH:AIa OYEHb BaKHOE MECTO B 00pa30BaTENbHOM
npoctpancTBe. Kak eperoBopsl ¢ yuacTHeM TPEThEH CTOPOHBI OHA SIBISCTCS OJHUM U3
CHoco00B MPERYNPEkKACHUS U YPETyIUPOBaHUS KOH(IUKTOB. ABTOPHI PacCMaTpUBAIOT
pasnuyHble MOJEIM HCIONb30BaHMS MEAMAlUK B 00pa30BaTeIbHOM IPOLECCE U
BKJTIOUCHHS €€ B CUCTEMY YIIPABICHUS KOH(MIUKTaMH.

BMmecte ¢ MOHHTOPHHIOM KOH(JIMKTOTEHHBIX (PAKTOPOB 0Opa30BaHMS MeEAMAINS
SIBTISICTCS] HEOTHEMIIEMBIM 3JIEMEHTOM CHUCTEMBI YIIPABICHHS KOH(MIUKTAMHU.

KuroueBble ciioBa: KOHOIUKTOreHHbIE (haKTOPbI, MeaUaIHs, 00pa30BaHNuE, MOHUTOPHUHT,
PHUCKH.

HccnenoBanue BBIMOMIHEHO TpU ojiepxke Poccuiickoro Hayyroro ¢onma (mpoekt No
19-18-00115 «Puck-pedekcun B COBpEeMEHHBIX POCCHUCKHX CTPATETHSIX YIPABICHUS
KOH(DITHUKTOM ).
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