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Abstract. The article discusses the difference between victimization tension in 
a multicultural and multicultural society. The authors determine a characteristic of the 
current state of development of society and indicate the consequences of transition, 
globalization and geopolitical changes. The problems of education arising in 
a multicultural environment are highlighted. The analysis of the effectiveness of using 
the restorative approach of school mediation services in Russia and abroad is presented. 
The article provides an analysis of victimization of Russian society, which determines the 
main zones of victimization arising as a result of geopolitical and migration processes. 
Six main territories that are vulnerable from the point of view of the emergence of 
a multicultural environment were identified. Communities with victim motivational and 
fundamental characteristics aimed at preserving identity without the exchange of cultural 
patterns are described. It is indicated that for educational purposes in territories with 
multicultural tendencies, the educational type of mediation is the most interesting.
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Introduction
The transitivity of modern society, which 

leads to changes at all societal levels, contrib-
utes to the formation of deformation of both 
the processes of socialization of a personality 
and malfunction of such interactive systems 
as “personality-society”, “personality-person-
ality”. Considering the transitivity of modern 
society, it is necessary to identify four main 
phenomena expressed at all societal levels that 
significantly affect victimization: firstly, the 
culturological changes in society that arise as 
a result of macro-factor geopolitical changes 
and lead to micro-social transformations of 
the reference group; secondly, the instability 
of the course of social processes; thirdly, the 
transformation of traditional values against 
the emergence of new formats of thinking 
and social elevators; fourthly, the occurrence 
of pronounced changes in the interpersonal 
interaction, including new forms of marriage 
and family relations. All this contributes to the 
emergence of significant tensions in all social 
environments, causing increased victim and 
criminal vulnerability of society (Andronniko-
va, 2019).

It should be noted that such serious transi-
tive processes are caused by the combined ef-
fects of globalization and geopolitical changes. 
Globalization as a comprehensive integration 
of the countries of the world in the techno-
logical, informational, cultural, economic and 
political spheres leads to the emergence and 
widening of a gap between countries in terms 
of their economic security, causing tension and 
growth of social problems: victimization of 
the population, growth of social intolerance, 
growth of social phobias, autization, an in-
crease in the growth of mental illness, preva-
lence of extremism, etc. Geopolitical changes 
leading to violation of identification patterns of 
a nation (ethnic, regional, state) also increase 
social tension, leading to the maladaptation of 
an ethno-cultural nature (Jade, 2011).

The processes of globalization and geopo-
litical changes concern not only the economic 
sphere, but also the socio-cultural one, which 
causes a number of urgent processes that lead 
to changes in ethnic self-determination, dis-
placement of the habitual spheres of culture 

due to migration and consolidation of ethnic 
groups living in the same territory. All this in-
evitably causes the interaction between ethnic 
groups, its interpenetration, the emergence of 
a multicultural or intercultural space. At the 
same time, regardless of the essence, in a situ-
ation of multiculturalism and polyculturality, it 
is the education system that undergoes signifi-
cant transformations associated with the need 
to assimilate all the changes that take place in 
a single educational environment to fulfil its 
tasks (Andronnikova, 2015). This brings the is-
sues of multiculturalism and “polyculturality” 
to the centre of educational policy, especially 
those schools in which children of different na-
tionalities and religious affiliations study.

Statement of the problem
It should be noted that the terms “multicul-

turalism” and “polyculturality” differ in mean-
ing. S.I. Levikova (Levikova, 2014), consider-
ing the concepts, specifies a social, economic 
and political problem hidden behind multicul-
turalism, which, with increasing tension, can 
lead to global conflicts going beyond cultural 
relations. K.S. Arutiunian points out the mul-
tiple interpretations of the term and the lack of 
a single understanding of it in modern sciences 
(Arutiunian, 2018). The author notes the duali-
ty of assessing the phenomenon of multicultur-
alism both as positive, aimed at the mutual de-
velopment of cultures and overcoming negative 
attitudes (Mal’tseva, 2014), and pessimistic, in-
cluding “fear of mixing cultures” (Ushanova, 
2004).

We consider “multiculturalism” as a con-
sequence of geopolitical changes and global-
ization, leading to the coexistence of various 
cultural groups in a single geopolitical frame-
work with common state and regional rules, 
but without achieving mutual relations at equal 
levels (Andronnikova, 2019). This means that 
in a situation of multiculturalism, different cul-
tures, when contacting in a single social space, 
do not interact with the effect of synergy, but 
retain their isolation, considering other cul-
tures as “alien.” Tolerance, in this case, is the 
only condition for maintaining social calm.

The polyculturality, according to re-
searchers of this concept, lies in the mutual 
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penetration of cultures, within which a new 
cultural environment is formed while main-
taining the dominance of the prevailing cul-
ture, with a variety of cultural norms and be-
havioural patterns of cultural groups living 
in the same territory (Levikova, 2014). In the 
context of education, the concept of polycul-
turality was given by V.I. Matis, considering 
it in the context of the principle of educational 
organization aimed at integrating and main-
taining identity in a multinational society 
(Matis, 2016).

Thus, two different processes are hidden 
behind the terminological difference, the first 
of which leads to the preservation of the identi-
ty of nations and requires conditions conducive 
to the preservation and development of toler-
ance towards other ethnic groups, the second 
one is characterized by the synergy of cultures 
with the formation of a new multicultural space 
with possible tension resulting from the loss of 
traditional orientations and life activity mod-
els, which requires technologies for developing 
new forms of life that satisfy all ethnic groups. 
Both of these processes, naturally, cause a se-
ries of tensions that are specific in their tasks, 
manifestations and require a differentiated ap-
proach to possible solution technologies. It is 
also worth noting that the maximum concen-
tration of tension will be observed in the ed-
ucational space, as one of the primary social 
institutions.

Considering that one of the traditional 
tasks of school is to achieve the socialization of 
students, including through their participation 
in the cultural space, it is necessary to under-
stand how this task is realized in modern mul-
ticultural and polycultural society. This issue 
is especially acute when taking into account 
risks arising in multicultural societies: on the 
one hand, rigidity and isolation arise due to fear 
of losing one’s own identity; on the other hand, 
cultural uniformity becomes a defence against 
the expansion of globalization eroding cultur-
al identity. The multiculturalism of a school 
space, in this case, requires directed influenc-
es to protect all participants in the educational 
process from victimization.

Thus, schools will face a serious chal-
lenge, the solution of which will critically con-

front these two opposing processes: cultural 
uniformity versus global homogenization.

Theoretical framework
The problems of education that arise in 

a multicultural and polycultural society have 
been discussed by scientists from all countries 
over the past decades. Studies on the impact 
of multicultural society on the transformation 
of educational tasks in Europe and America 
are actively conducted: Escarbajal-Frutos A., 
Izquierdo-Rus T., Aznar-Díaz I., Cáceres-Re-
che M.P. (2019), Hajisoteriou C., Angelides P. 
(2017), etc.

The authors note the role of the intercul-
tural dialogue in building a truly safe educa-
tional space. The difference of cultures in the 
situation of using the intercultural dialogue is 
not considered as a risk, but as a value leading 
to complex synergism. The differences in this 
case enrich the culture, and allow schools to 
solve one of the fundamental tasks – to prepare 
students for life and coexistence in a changing 
and heterogeneous environment (Arroyo, 2013: 
145). A restorative approach and mediation 
among peers act as an effective means of solv-
ing the transformational tasks set before educa-
tion, thanks to which intercultural interaction 
is built, the atmosphere of mutual respect and 
dialogue improves.

In Russian education, multiculturalism 
and polyculturality are discussed by many au-
thors (G.D. Dmitriev, G.V. Palatkina, Zh.M. 
Makazhanova and others) who contribute to 
the development of theoretical foundations of 
the concept of modern education. However, it 
should be noted that there is no single definition 
of concepts, and each author interprets them in 
their own way. Thus, Zh.M. Makazhanova, an-
alysing the main approaches to understanding 
polyculturality of education, considers it to be 
the equality of all cultures while recognizing 
value and respect for other cultures (Makazha-
nova, 2018). The author also emphasizes the 
differences between multicultural and polycul-
tural approaches.

A clearer identification of the specifics of 
the multicultural and polycultural approaches 
in the organization of modern education is sig-
nificant in determining the emerging problems 
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and tasks of modern education. The situation of 
a multicultural educational space will be char-
acterized by the presence of several cultural-
ly distinctive groups located in a single space 
territorially and tolerantly related to each other. 
Such cultural groups do not interfere with each 
other, but also do not enter into close interac-
tion with the goal of developing a single cultur-
al field. A culturally diverse society emerges, 
and within its framework each culture takes its 
own place, preserving its originality. This situ-
ation may well suit all the participants until ed-
ucational, social, political or cultural interests 
meet within the limits of resource or a zone of 
influence. In a situation of increasing tension 
and the emergence of conflict, tolerance as the 
basis for interaction will cease to play its buf-
fer role and a leap in victim tension may occur, 
which can lead to open culturally-conditioned 
conflicts. In this case, there is victimization of 
communities and individual groups or indi-
viduals, which naturally increases their victim 
vulnerability.

Community victimization is directly re-
lated to the emergence of victim society as a 
society with a different type of victim mental-
ity and corresponding cultural frames that ap-
prove victim behaviour. In fact, it is legitimate 
to talk about the emergence of victimization 
culture, with the consolidation of victim values 
as normative grounds for behaviour.

Considering the issues of victim vulnera-
bility of communities, let us note that the mod-
el of victimological forecasting should be built 
in four main parameters – biological, mental, 
social in the context of the existing culture. 
Taking into account the four indicated pa-
rameters allows us to create a comprehensive 
picture of the determinants and conditions of 
victimization of both an individual and social 
communities. The multiculturalism of modern 
social environments, with the density of their 
distribution within metropolises and the spe-
cifics of geopolitical and globalist processes, 
leads to changes in a social environment and 
the emergence of victim tensions.

The situation of multiculturalism leads to 
a shift in the factor of social impact, its confu-
sion and increased tension, the occurrence of 
deficits in interpersonal interactions (lack of 

attraction, empathy, mental reflection, satisfac-
tion with communication, trust of subjects of 
interaction). Given that victimization directly 
manifests itself in interpersonal interaction, the 
degree of victimizing influence will increase in 
all institutions of socialization of a person, es-
pecially in a family and school. Thus, there is 
a need for the development of special practices 
to reduce the deficits for use in the education 
system.

An analysis of existing practices in Rus-
sia and abroad makes it possible to single out 
restorative mediation technologies as effective 
for resolving conflicts in the field of education 
and reducing victim tension.

In the modern scientific literature, dif-
ferent models of mediation are highlighted 
(Karnozova, 2010). The specifics of the mod-
el will depend on the situation itself, its cor-
relation with criminal liability and the severity 
of the damage received. Currently, depending 
on the concept, several mediation models are 
distinguished. Historically, the primary type 
of mediation emerged from restorative justice 
programs and was transferred to other types 
of conflicts, such as school conflicts, prisoner 
conflicts, where the specificity and strict distri-
bution of roles for the offender and the victim 
is often difficult. As a result, the direction of re-
storative mediation was identified by R. Maksu-
dov and A. Konovalov. Restorative meditation, 
in fact, is a set of practices aimed at resolving 
an emerging conflict (Konovalov, 2012). Sev-
eral programs are presented under the auspices 
of restorative mediation in modern literature: a 
family conference, mediations based on prob-
lem solving and reaching an agreement, narra-
tive and transformational models, etc. Within 
the framework of restorative mediation, all of 
the above models can be integrated and imple-
mented in a single strategy, despite the differ-
ence of the theoretical basis.

L.M. Karnozova, considering the basic 
ideas of restorative mediation, notes the possi-
bility of combining the ideas of different mod-
els in practice (Karnozova, 2010). The author 
notes that in spite of the differences in the mod-
els, it is possible to distinguish features com-
mon to the mediation approach, which serve as 
the basis for the organization of activities. This 
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is the voluntary participation of the parties in 
the reconciliation procedure, their activity and 
responsibility in making a common decision, 
with the mediator being neutral. The role of the 
mediator in this case is in the organization of 
the process itself and the clear conduct of the 
mediation procedure, taking into account the 
interests of all participants.

Given the specifics of school mediation, it 
should be noted that its tasks include not only 
resolving conflicts that arise, but also the ed-
ucational context. This turns the practices of 
restorative mediation into technologies aimed 
at improving the children’s communicative, 
cognitive and emotional competence, reducing 
the level of their victim vulnerability. In the 
educational space, the mediative approach of 
the “group of equals” acts as the most popular. 
Mediation training in “peer groups” is aimed at 
increasing a responsible attitude to one’s own 
life, developing respect, empathy, the ability to 
put oneself in someone’s place, and the ability 
to correctly respond to conflicts.

Thus, the development of school media-
tion services can significantly reduce the victi-
mogenic charge of a multicultural educational 
space, increase the level of security in cooper-
ation with the need to preserve ethnic unique-
ness.

Conducting an analysis of the effective-
ness of the use of mediation practices, Freire, 
S.F, Branco, A.U. (2019) note the importance of 
taking into account the interaction of “I-anoth-
er-culture” systems in the context of the con-
dition of social interactions of the ontogenetic 
development of a person. Ibarrola-García, S., 
Redín, C.I. (2017), having analysed the effec-
tiveness of school mediation over the years, 
note the effectiveness of using mediation in the 
school not only to counteract conflict dynamics 
in the classroom, but also to develop resources 
and special skills to overcome everyday diffi-
culties. The authors especially note that partic-
ipation in school mediation enhances cognitive 
and moral learning, and develops the ability to 
emotionally regulate mediators themselves. In 
their further studies, the authors confirmed that 
participation in the role of mediators leads to 
the development of the emotional sphere in two 
different dimensions: emotional awareness and 

emotional regulation (Ibarrola-García, Iriarte, 
Aznárez-Sanado, 2017).

García-Raga L., Boqué Torremorell, MC, 
Grau Vidal, R. (2019) examining the role of 
mediation in creating a positive climate in 
a university, they present an analysis of 1771 
questionnaires, which highlights the potential 
of school mediation in improving the psycho-
logical well-being of an individual, interper-
sonal relationships and school climate. Stu-
dents in the responses to the questionnaire also 
noted the need for more effective dissemination 
of information about the mediation service, the 
importance of teaching all students. Thus, the 
authors note the effectiveness of using the me-
diation service in solving problems of interper-
sonal relations and conflicts.

Analysing the impact of the use of media-
tion practices to reduce victimization, Konold, 
T., Cornell, D., Shukla, K., Huang, F. (2017), 
in sampling of 48027 students in grades 9-12, 
note the differences in the perception of the 
school climate by students of different race 
(between black and white groups, but not be-
tween Hispanic and white groups). The rela-
tionship between the school climate and peer 
involvement or aggression is also significant. 
However, a positive school climate, regardless 
of race (black, Hispanic, and white groups), 
has similar advantages in encouraging student 
involvement and reducing victimization expe-
rience (Konold et al., 2017). Thus, researchers 
of the role of mediation services in solving the 
problems of a multicultural society reliably 
prove their effectiveness.

Since 2001, a mediative approach has also 
been actively developing in Russia. The para-
digm of restorative justice practices includes 
pre-trial settlement services and school me-
diation services. Currently, according to the 
monitoring of school reconciliation services 
for 2018, there are 914 services in Russia (Kon-
ovalov, 2018). The essence of the restorative 
approach is based on the responsibility of the 
aggressor to compensate for the harm caused 
to the victim and to heal the victim by the of-
fender with the minimum participation of spe-
cialists. The activities of rehabilitation services 
are aimed at organizing a specific situation for 
resolving interpersonal conflicts, a multilateral 
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analysis of the situation, and gaining experi-
ence in using a constructive dialogue to restore 
justice.

Discussion
To predict the possible development of 

school mediation within the framework of Rus-
sian society, we need to understand the degree 
of need for devictimizing influences in differ-
ent territories. An analysis of the victimization 
of Russian society allows us to make a fore-
cast of natural development that defines the 
main zones of tension. Based on geopolitical 
location; migration flows defining territories of 
multicultural tension; socio-economic stratifi-
cation; the stratification process, we can distin-
guish zones of maximum vulnerability, which 
will include the territories of large cities locat-
ed at the intersection of migration flows. V.Iu. 
Zorin, in his work, notes that the main flow of 
migrants is absorbed by the urban agglomera-
tions of Moscow, St. Petersburg and the Kras-
nodar Territory (Zorin, 2019). A large flow is 
observed in Novosibirsk, Yekaterinburg, Kras-
noyarsk. However, the attitude towards mi-
grants in Siberian cities is more intense. Thus, 
the six main territories are at risk of victimiza-
tion as a result of the multiculturalism process. 
In addition, based on the provisions of geopo-
litical theory in the context of competition be-
tween societies, the “centrality” of the location 
of these territories and their ability to expand 
their influence, with the subsequent tendency 
to clash for global leadership, also increases 
victim vulnerability. Within the framework of 
the established networks of unequal exchange 
of the nucleus (Moscow, St. Petersburg) with 
semi-periphery (Novosibirsk, Yekaterinburg, 
Krasnoyarsk, Krasnodar) it leads to an increase 
in victimization in society itself, especially in 
relation to migrants with a distinctive ethnic 
group.

Considering current social processes 
through the prism of community victimization, 
refracted in the context of active-passive men-
tality of cultures, according to P.A. Sorokin, 
relevant urgent behavioural attitudes for the 
sensual type of culture of modern Russia were 
highlighted (Andronnikova, 2016). As a result, 
four types of victimization motivational and 

orientational characteristics of societies that 
determine the reaction in cultural interaction 
can be identified. The first type is character-
ized by a high level of dynamism and a desire 
for reform, in the event of aggression in case of 
obstacles. Communities of this type are prone 
to a multicultural process and mutual enrich-
ment of cultures. The second type of commu-
nity is inclined to preserve cultural identity and 
care only for their own well-being through the 
utilization of the external environment. They 
are inclined towards a multicultural type of as-
similation in new territories, maintaining their 
own uniqueness with an aggressive type of 
upholding ethnic identity. The third type is fo-
cused on meeting needs through changing the 
environment, taking into account the needs of 
other cultures. It is prone to multicultural inter-
action. The fourth type is fixed on the satisfac-
tion of sensual desires, regardless of ethnicity 
and territory of residence, prone to aggressive 
reactions, nihilism.

Thus, the analysis of social processes al-
lows us to identify areas of high risk of victim-
ization and determine the needs of the organi-
zation of school mediation services for building 
a safe educational space in multicultural areas. 
These areas include large conglomerates with 
a high flow of migrants and the presence of 
communities with a second and fourth type of 
victimization (1. those preoccupied with main-
taining their cultural identity without a desire 
to assimilate into a dominant culture, learn a 
language, adopt social rules; 2. those experi-
encing negative feelings and a high level of ni-
hilism migrated from the suburban territories 
with the low socio-economic status).

An additional complication arises in the 
situation where representatives of these com-
munities have a low need for restoration tech-
nologies for conflict resolution. Representatives 
of both the first and the second communities 
believe that the responsibility for the conflict 
lies in the field of social inequality and do not 
take responsibility for its resolution. Hence, 
there is an urgent need not only in restorative 
justice practices (although they are also need-
ed), but primarily in the educational type of 
mediation aimed at teaching adolescents a cul-
ture of conflict resolution, taking responsibility 
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for resolving the conflict, taking into account 
social reality. Such a movement will give an 
impetus to the polyculturality of territories and 
the reduction of victim tension.

Conclusion
The analysis of the development of restor-

ative mediation practices in modern society 
revealed a high need for the use of the medi-
ative approach in modern society, with a low 
interest in implementing these practices of 
semi-peripheral areas with a high level of vic-
timization (Novosibirsk, Yekaterinburg, Kras-
noyarsk, Krasnodar) arising from the specifics 
of victimization and the tendency to shift re-
sponsibility for conflicts to social inequality. 
Polyculturality and multiculturalism have fun-
damental differences in the context of victim 
tension compensated by tolerance, which loses 

its buffer role in a conflict situation. At present, 
in Russia there are six main areas of tension 
caused by the processes of migration, geopo-
litical changes and globalization. In semi-pe-
ripheral territories, there may be a specificity 
of assimilation of migrants on the basis of mul-
ticulturalism and the desire to preserve ethnic 
identity, which causes additional tension be-
tween the dominant culture and ethnic groups. 
This situation exacerbates interpersonal inter-
action in educational institutions and the need 
for mediation technologies.

Of the various existing models of media-
tion, the “peer group” is the most suitable for 
educational purposes, which allows overcom-
ing the victim vulnerability of communities 
through teaching children conflict competence, 
empathy, communication and problem-solving 
skills.

References

Andronnikova, O.O. (2016). Tipologiia i motivatsionno-ustanovochnye kharakteristiki viktimnogo 
povedeniia v obshchestvakh s raznoi kul’turnoi mental’nost’iu [Typology and motivation-setting charac-
teristics of victim behaviour in societies with different cultural mentality]. In Vestnik Kemerovskogo gosu-
darstvennogo universiteta [Bulletin of Kemerovo State University], 2, 68–72.

Andronnikova, O.O. (2015). Bezopasnost’ obrazovatel’noi sredy v sovremennykh geopoliticheskikh 
usloviiakh [Safety of the educational environment in modern geopolitical conditions]. In Filosofiia obrazo-
vaniia [Philosophy of Education], 3(60), 14-22. DOI: 10.15372/PHE20150302

Andronnikova, O.O. (2019). Viktimologicheskie aspekty razvitiia sovremennogo obshchestva: sostoy-
anie i perspektivy [Victimological aspects of the development of modern society: state and prospects]. In 
the book Sovremennaya social’naya real’nost’: vyzovy, riski, perspektivy [Modern Social Reality: Chal-
lenges, Risks, Prospects]. Novosibirsk, NGPU, 7-18.

Arroyo, M.J. (2013). La educación intercultural: Un camino hacia la inclusión educative. In Revista de 
Educación Inclusiva, 6, 144–159

Arutiunian, K. (2018). Multiculturalism as a sociocultural phenomenon of a multi-ethnic society [Mul-
ticulturalism as a Sociocultural Phenomenon of Polyethnic Society]. In Philosophy Issues [Voprosy filo-
sofii], 8, 26-33. DOI: 10.31857/S004287440000737-5

Escarbajal-Frutos, A., Izquierdo-Rus, T., Aznar-Díaz, I., Cáceres-Reche, M.P. (2019). Intercultural 
and Community Schools. Learning to Live together. In Sustainability, 11(13), 3734. Available at: https://doi.
org/10.3390/su11133734

Freire, S.F, Branco, A.U. (2019). Dynamics between self and culture in school: A dialogical and de-
velopmental perspective. In Learning, Culture and Social Interaction, 20, 24-31. Available at: https://doi.
org/10.1016/j.lcsi.2017.10.004

García-Raga, L., Boqué Torremorell, M.C., Grau Vidal, R. (2019). Assessment of peer mediation based 
on high school students’ views in Castellon, Valencia and Alicante (España). In Profesorado, 23 (1), 103-
119. DOI: 10.30827/profesorado.v23i1.9146

Hajisoteriou, C., Angelides, P. (2017). Adopting and implementing globalised policies of intercultural 
education: the example of Cyprus. In Globalisation, Societies and Education, 15(5), 721-737. Available at: 
https://doi.org/10.1080/14767724.2016.1264292



Olga O. Andronnikova and Olga E. Radzikhovskaya. Victimological Aspects of the Development of Restorative Mediation…

Ibarrola-García, S., Iriarte, C. Aznárez-Sanado, M. (2017). Self-awareness emotional learning during 
mediation procedures in the school context. In Electronic Journal of Research in Educational Psychology, 
15 (1), 75-104. DOI: 10.14204/ejrep.41.15175

Ibarrola-García, S., Redín, C.I. (2013). Positive influence of school mediation in teaching and institu-
tional quality improvement: Teacher mediatoŕs perceptions. In Profesorado, 17 (1), 367-384. Available at: 
http://www.ugr.es/~recfpro/rev171COL7.pdf

Jade, Z.A. (2011). Geopolitical factor in identification processes in Russia. In Theory and practice of 
social development, 3, 207-210.

Karnozova, L.M. (2010). Vosstanovitel’naia mediatsiia: bazovye idei i napravleniia razvitiia [Restor-
ative mediation: basic ideas and directions of development]. In Vestnik vosstanovitel’noj yusticii [Bulletin 
of restorative justice], 7, 18-28. Available at: http://igpran.ru/articles/2966/

Konold, T., Cornell, D., Shukla, K., Huang, F. (2017). Racial/Ethnic Differences in Perceptions of 
School Climate and Its Association with Student Engagement and Peer Aggression. In Journal of Youth and 
Adolescence, 46 (6), 1289-1303. DOI: 10.1007/s10964-016-0576-1

Konovalov, A.Iu. (2012). Shkol’naia sluzhba primireniia i vosstanovitel’naia kul’tura vzaimootnosh-
enii: prakticheskoe rukovodstvo [The School Reconciliation Service and the Restorative Culture of Rela-
tions: A Practical Guide]. Мoscow, MOO Centr ´Sudebno-pravovaia reforma, 256 p.

Konovalov, A.Iu. (2018). Monitoring shkol’nykh sluzhb primireniia [Monitoring school reconciliation 
services]. In Vestnik vosstanovitel’noi ̆ iustitsii [Herald of restorative justice], 15, 202-232.

Levikova, S.I. (2014). Mul’tikul’turalizm kak sotsial’naia problema, ili Chem otlichaetsia mul’ti-
kul’turalizm ot polikul’turnosti [Multiculturalism as a social problem, or What is the difference between 
multiculturalism and multiculturalism]. In Izvestiya VGPU [Izvestiya VGPU], 1, 1–5.

Makazhanova, Z.M. (2018). Polikul’turnost’ v sovremennom obrazovanii, ili chem otlichaetsya poli-
kul’turnost’ ot mul’tikul’turalizma [Multiculturalism in modern education, or how multiculturalism differs 
from multiculturalism]. In Nepreryvnoe obrazovanie: XXI vek [Continuing Education: 21st Century], 3 (23), 
106-113.

Mal’tseva, V.V. (2014). Tolerantnost’ i mul’tikul’turalizm [Tolerance and multiculturalism]. In Mir 
nauki, kul’tury i obrazovaniya [World of science, culture and education], 2 (45), 36–38.

Matis, V.I. (2016). Polikul’turnoe obrazovanie v sovremennom obshchestve: monografiia [Multicultur-
al education in modern society: a monograph]. Barnaul, AGIK, 307 р.

Ushanova, I.A. (2004). Perspektivy mul’tikul’turalizma v usloviiakh kul’turnoi globalizatsii [Pros-
pects for multiculturalism in the context of cultural globalization]. In Na perekrestke kul’’ur: Russkie v 
Baltiiskom regione [At the crossroads of cultures: Russians in the Baltic region]. Kaliningrad, KSU, 229 р.

Zorin, V.Y. (2019). Migratsionnaia obstanovka v Rossiiskoi federatsii: problemy i resheniia [Migration 
situation in the Russian Federation: problems and solutions]. In Gumanitarnye nauki. Vestnik Finansovogo 
universiteta [Humanitarian sciences. Bulletin of the University of Finance], 3 (39). DOI: 10. 26794/2226-
7867-2019-9-3-40-50



Olga O. Andronnikova and Olga E. Radzikhovskaya. Victimological Aspects of the Development of Restorative Mediation…

Виктимологические аспекты развития  
практик восстановительной медиации  
в поликультурном обществе:  
проблемы, потребности, перспективы развития

О.О. Андронникова, О.Е. Радзиховская 
Новосибирский государственный педагогический университет 
Российская Федерация, Новосибирск

Аннотация. В статье рассмотрены вопросы разницы виктимного напряжения в 
поликультурном и мультикультурном обществе. Дана характеристика современного 
состояния развития общества, обозначены последствия транзиторности, 
глобализации и геополитических изменений. Выделены проблемы образования, 
возникающие в мультикультурной среде. Представлен анализ эффективности 
использования восстановительного подхода школьных служб медиации в России и 
за рубежом. Проведен анализ виктимизации российского общества, определяющий 
основные зоны виктимного напряжения, возникающие вследствие геополитических 
и миграционных процессов. Выделены шесть основных территорий, уязвимых 
с точки зрения возникновения мультикультурной среды. Описаны сообщества с 
виктимными мотивационно-установочными характеристиками, направленными 
на сохранение самобытности, без обмена культурными образцами. Обозначено, 
что для целей образования на территориях с мультикультурными тенденциями 
максимально интересным выступает воспитательно-образовательный тип 
медиации.

Ключевые слова: восстановительная медиация, поликультурное общество, 
мультикультурная среда, виктимность, образование.
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