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Abstract. The article presents a theoretical analysis of socio-psychological aspects of
emotional response development in childhood. It considers Russian and foreign authors’
scientific approaches to understanding of the emotional response phenomenological
nature, identification of socio-psychological factors and mechanisms determining its
emergence, formation and development in the framework of cultural and historical
tradition. It covers scientific concepts, theoretical approaches and doctrines that reveal
the improvement of emotional response as a process of hierarchical differentiation in
ontogenesis, mediation of emotional reactions by social and content areas, progressive
development of regulation, control and management mechanisms initiated by maturation,
cognitive and psychosocial development and socialization. The article also focuses on
theoretical approaches to outlining of periodization patterns of emotional response
formation in childhood, regarding the emotional response as a process that ascends from
elementary forms of emotional reflection to higher socially determined, consciously
regulated and controlled forms of emotional behavior. In the process of the child’s
ontogenetic development, these processes turn from externally directed, materialized
forms to the level of internal regulation of behavior.

Based on the analysis of existing scientific approaches, the article reveals the deficiencies
and identifies the prospects for the research in the field under consideration. It states
the necessity of the development of universal complex classification and periodization
schemes, reflecting ontogenetic features of progressive development, accumulation
and complication of psychological new formations in a multicomponent structural and
hierarchical organization of emotional response. The article determines theoretical and
practical importance in the development of the conditions for psychological support for
the child’s emotional response formation and development, implying the introduction of
monitoring, forecasting and management technologies for the purposeful formation of
the younger generation’s emotionally competent behavior.
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Problem Statement and Research Objectives

Psychology has traditionally regarded
emotions as complex psychophysiological for-
mations resulting from systemic brain activity,
on the one hand, and cultural and historical de-
velopment of mankind, on the other hand. This
understanding of emotions predetermined the
emergence of a significant number of Russian
and foreign scholars’ scientific approaches to
phenomenological essence of emotional re-
sponse, nature and mechanisms of its emer-
gence, as well as to development of a wide va-
riety of taxonomies and periodization schemes
of formation and development of emotional
regulation of the child’s behavior.

Such Russian scholars as L.S. Vygotsky
(2000), A.V. Zaporozhets (1985), A.D. Ko-
shelev (2003), O.A. Shagraeva (2003) and
others studied the factors and mechanisms of
children’s emotional response formation. Ac-
cording to their views, human emotions and,
thus, the entire system of emotional regulation
of behavior are products of social and historical
development. The studies state that in the pro-
cess of ontogenetic evolution, in the course of
the child’s mental structures improvement and
his/her social and cultural experience devel-
opment the maturation of emotional processes
in the form of qualitative new formations built
over one another, their role and functions in be-
havior and activity regulation change.

Development of cultural and historical
approach in psychology has led to considering
emotional processes as well as other higher
mental functions as multi-level and multidi-
mensional formations, structural and hierar-
chical organization of which is dynamic and
develops with age. According to L. S. Vygotsky
(2000), in the course of ontogenetic evolution,
emotions (like other higher mental functions)

acquire a set of characteristics: they become
integral, structural, objective, supraliminal,
systemic, indirect, controlled, and manageable.
These characteristics are not formed from the
moment of birth; they consistently evolve in
the process of the individual’s ontogenetic de-
velopment and his/her acquisition of social and
cultural experience.

Our research is aimed at socio-
psychological analysis of modern state of the
issue of emotional response formation in chil-
dren and identification of factors and mecha-
nisms that determine its emergence, develop-
ment and dynamics of major new formations in
the child’s emotional sphere, the research being
done within the framework of cultural-and-his-
torical tradition. Basing on the analysis of cur-
rent state of the emotional response problem,
we have identified deficiencies and prospects
for research in the field.

Theoretical framework

Analytical review of modern approaches
to understanding of nature and determinative
dependence of emotional response emergence
and maturation points to socio-psychological
mechanisms in its origin and development,
emotional response being viewed as a multi-
level structural and hierarchical new forma-
tion, revealed in successive accumulation and
complication of basic emotional blocks, quali-
tative characteristics, properties and functions
of emotional processes and in improvement of
regulation, control and management skills.

Analysis of the literature and the research
available have made it possible to generalize the
existing approaches and to identify the socio-
psychological mechanisms that determine the
emotional response formation in childhood.
Among them there is nervous system matura-
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tion, socialization, cognitive, psychosocial and
personal development, regulatory constructs
improvement, interpersonal relationships, as
well as cultural norms and traditions regulating
the repertoire of emotional behavior strategies.

In Russian and foreign authors’ modern
scientific studies (A.V. Zaporozhets (1985);
A.D. Kosheleva (2003); R. W. Lazarus (1991);
L.A. Sroufe (1996) et al.) the emotional re-
sponse formation in childhood is considered
as a process of progressive development of
emotional literacy, ascending from elementary
forms of emotional reflection to higher social-
ly determined, consciously regulated and con-
trolled forms of emotional behavior. According
to scientific approaches and doctrines, im-
provement of emotional response in childhood
correlates with the processes of maturation,
cognitive and personal development, expansion
of the field of social contacts and interpersonal
interaction with adults and coevals.

A.1 Dontsov (2016) studied interperson-
al relations as one of the socio-psychological
mechanisms of personality formation in the
children’s community. According to the schol-
ar, the emotional sphere development takes
place in interpersonal relations which form the
basis for the development of feelings, experi-
ences, emotional response, and self-control.
Alan Sroufe (1996) expressed a similar view,
pointing to the dominant role of emotions in
regulation and management of both intraper-
sonal and interpersonal behavior.

Summarizing the previous works, it is
worth while pointing out that the approaches
developed in psychology are aimed at assessing
the child’s emotional literacy through the study
and analysis of the following changes: a) the
functional role of emotional processes; b) dif-
ferentiation of properties and qualities of emo-
tions; ¢) understanding of other people’s emo-
tional reactions by external expressive signs
and the dictionary of emotions; d) recognition
of one’s own emotional reactions; e) the ability
to plan and verbalize the emotional response;
f) abilities to regulate and control the external
expression of emotional reactions.

In the conceptions of foreign scholars
(P.L. Harris  (1989); R.W. Lazarus (1991);
H. Lewis (1989); L.A. Sroufe (1996) et al)

the emotional response formation in child-
hood is primarily considered through age-re-
lated quantitative and qualitative changes in
cognitive and personal constructs initiated by
maturation, socialization, and cultural impact.
According to the researchers, these progres-
sive changes include emotional complexity and
susceptibility to emotional expression of oth-
ers, growth of understanding the meaning of
one’s own emotions, other people’s emotional
reactions, and rules of expression and restraint
of emotions in situations of social interaction.
Herewith, improvement of mechanisms of reg-
ulation, control and management in emotional
response is stated as the main marker of the
emotional reactions maturity status.

Alan Sroufe (1996) claims that the direc-
tion of any line of emotional development and
complication of emotional behavior forms in-
volve not only the differentiation of properties
and qualities of emotional processes but also the
growing importance of the role of the subject’s
cognitive processes and cognitive activity.

Close connection in the development of
emotional and cognitive spheres of the child’s
psyche was pointed out by the classics of Russian
psychology (L.S. Vygotsky (2000); A.R. Luriia
(2004); S.L. Rubinshtein (2004) et al.). In their
researches it is noted that the emotional reaction
improvement passes the way which is analogous
to that of cognitive development: from natural
forms of emotional reflection to higher, socially-
determined, consciously regulated and con-
trolled forms of emotional behavior. Emotion-
al and cognitive processes are parts of a single
whole — human consciousness, mediating com-
plex forms of behavior and activity. They have a
complex systemic and hierarchical organization
and develop through age under the influence
of external cultural and social factors. In the
course of the child’s ontogenetic development
these processes consistently move from exter-
nally directed, materialized forms to the level of
internal regulation, control and management of
emotional response. By this they determine the
emergence of complex integrative forms of emo-
tional behavior that demonstrate the formation
of self-regulation and self-management abilities.

The result of such a complex integrative
interaction of intellectual, volitional and emo-
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tional processes and properties is constellation
of a large group of abilities, knowledge and
skills revealing the individual’s emotional lit-
eracy and characterizing his/her behavior in
terms of intelligence, consciousness, criticism,
controllability, and manageability. Total repre-
sentation of these characteristics covers such
global abilities, knowledge and skills of the
individual as the ability to understand the sign-
and-object content of emotional reactions, to
distinguish emotional reactions and differenti-
ate them from others; to anticipate and predict
the outcome of an emotional response based
on assessment of the correspondence of the
analytical-and-synthetic relationship between
emotional reaction, cause and effect; to ana-
lyze, interpret and systematize the experience
of emotions and other abilities.

T.1. Shul’ga (2012) studied the psycho-
logical features of the formation of emotion-
al-and-volitional regulation in ontogenesis. A
series of experimental studies was carried out
under her guidance. They resulted in determi-
nation of emotional-and-volitional regulation
structure, which includes four interrelated and
mutually determining components: emotional,
volitional, intellectual, and motivational. This
served the basis for the description of some
features of emotional and volitional regulation
formation in preschoolers and primary school
pupils. Emergence of a complex of new forma-
tions in the considered structural components
was taken into account.

Currently, in social psychology and de-
velopmental psychology there are several ap-
proaches to the construction of periodization
schemes of emotional response in childhood.
Available periodizations derive from the de-
velopment of L.S. Vygotsky’s theoretical doc-
trines about multilevel and hierarchical struc-
ture of emotional manifestations (2000): from
natural forms to higher culturally mediated and
socially determined ones.

One of these approaches is A.V. Zapor-
ozhets’s periodization (1985), considering the
following levels in the child’s emotional re-
sponse development: the first (genetically pri-
mary) level of direct elementary emotional re-
actions and the second level of higher forms of
emotional behavior. The scholar associated the

origin of higher forms of emotional reflection
and regulation of behavior with the child’s indi-
vidual practical experience on his/her master-
ing of various activities, development of speech
function, social standards, requirements and
expectations of others.

Development of the idea about complex
structural organization of emotions is reflected
in A.D. Kosheleva, V.I. Pereguda, O.A. Sha-
graewa’s work (2003). Taking into account
the formation of social emotions, the authors
present four successive stages of emotional
regulation of behavior in childhood: the first
level — the somatically conditioned experience;
the second level — the affiliated, empathic expe-
rience; the third level — instrumental emotions;
the fourth level — social emotions proper.

Along with the periodization schemes con-
sidered in our work, there are others that also
present the contemporary researchers’ general
view on the issue of emotional response for-
mation in childhood, the response viewed as a
multi-level and hierarchical process, ascending
from elementary forms of emotional reflection
to higher, socially determined, consciously
controlled ones of emotional behavior.

The importance of these studies on the is-
sue of emotional response formation in child-
hood which takes into account the levels of its
cumulative development is undeniable. The
fact of high relevance and minor elaboration of
this issue in theory and practice of psychologi-
cal knowledge is also indisputable.

Research Results and Discussion

A.V. Bulgakov’s  (2015)  conception
of intergroup adaptation is of great impor-
tance for understanding the essence of socio-
psychological mechanisms of emotional
response formation in childhood. In the theo-
retical model (2015), emotional phenomena in
their development and formation are regarded
as components that form the subculture of the
society. According to the scholar, the phenom-
enological basis for the knowledge of their ob-
jective reality should be the projection of two
aspects. These are structural-and-functional
and value-and- ideological ones. We will carry
out a socio-psychological analysis of the phe-
nomenological grounds of emotional response
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while taking into account the key aspects of the
analysis suggested by the scholar.

In the context of A.V. Bulgakov’s doc-
trine development, structural and function-
al aspect of the analysis allows us to study
the processes of formation, accumulation
and complication of emotional response as a
multi-component, multifunctional, and multi-
level structural and hierarchical formation. As
a complex object of the research, multidimen-
sional and multicomponent structure of emo-
tional response can at the same time be both
comprehensively studied and substantively
concretized in view of the level dynamics of
age-related changes for each element of its
component organization. This becomes possi-
ble within the frame of its structural and func-
tional content analysis.

The following provisions in Russian psy-
chology serve the theoretical basis for identi-
fication of structural components of emotional
response in our research: a) social determination
of emotions (Zaporozhets, Neverovich, Koshel-
eva, 1985 et al.); b) the role of emotions in cog-
nitive processes and mental activity (Vygotsky,
2000; Rubinshtein, 2004, et al.); ¢) understand-
ing of emotions as a means of communication
(Andreeva et al., 2002 et al.); d) comprehension
of emotions as units of interpersonal relations
analysis and regulators of interaction between
people (Kunitsyn, Kazarinova, Pogol’sha, 2001
et al.); e) the role of emotions in behavior and
activity regulation and arbitrary control (Kunit-
syn, Kazarinova, Pogol’sha, 2001 et al.).

As a result of the socio-psychological
analysis of the structural and functional deter-
minant, we have made an attempt to present
the integrity of emotional response as a mul-
tidimensional and multicomponent formation,
its structural organization containing several
different but interrelated and complementary
components. Two of them are basic (funda-
mental) structural components of emotional
response: impressive and expressive.

The impressive component is the obliga-
tory aspect of emotional response, revealing
the assessment of understanding and differen-
tiation of emotional reactions, understanding
of their causation as well as the connection of
emotional reaction with the content area. The

expressive component is the second basic com-
ponent of emotional response. It reveals the as-
sessment of expressive mimic expression; satu-
ration and fullness of emotional reactions with
optimal content of external expressive means.
The other five components (communicative, in-
teractive, perceptive, cognitive, and regulato-
ry) derive from the basic ones. They reveal the
content and functional many-sided nature of
emotional response as a complex structural and
hierarchical socially-induced formation; reflect
the subject’s emotional literacy and dynamics
of its development in childhood.

The study of the mechanisms of emotion-
al response formation within the framework
of their value-ideological component analysis
and in the context of A.V. Bulgakov’s theoreti-
cal model of intergroup adaptation allows us to
track an individual path of the child’s emotional
response development. It implies active assign-
ment of social values, cultural norms, traditions
and existing rules of behavior in a particular so-
ciety. Modern science and practice know many
approaches of Russian and foreign authors to
understanding of the phenomenological nature
of emotional response, identification of various
socio-psychological factors and mechanisms de-
termining its emergence and development.

On the basis of such a complex multi-sided
socio-psychological analysis of the essence and
mechanisms of emotional response in child-
hood (in the context of the study of phenomeno-
logical foundations of its structural-and-func-
tional and value-and-ideological determinants),
it is possible to carry out the holistic integrative
study of emotional response in the unity of its
structural components as well as the study of
the processes of its progressive development
in childhood through a differentiated analysis
of the dynamics of accumulation and compli-
cation of main qualitative new formations of
emotional literacy in each component of its
structural organization.

Regarding this research, emotional litera-
cy implies a personal quality that synthesizes
knowledge, skills, abilities (the subject’s skills
and abilities to understand interpersonal rela-
tionships that manifest themselves in emotions,
to emotionally (in a constructive way) interact
with the use of external expressive means in
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emotional response, to control, regulate and
manage emotional response in situations of so-
cial interaction); personal and social utilitarian
experience of their application, as well as the
level of the development of dispositions, value
orientations, intellectual, personal and regu-
latory constructs that provide the opportunity
to acquire new knowledge and experience of
emotional response, their accumulation and ef-
fective use in the course of life.

Formation of a holistic integrative quali-
ty of emotional literacy by adding (combin-
ing) the results of cumulative formation of the
complexes of emotional characteristics and
abilities of the previous hierarchical levels in
their structural and dynamic integrity of the
main component-and-block elements (commu-
nicative, interactive, perceptive, cognitive, and
regulatory) determines the system-forming
basis of our conception of emotional response
management in childhood in the context of the
competence-based approach.

As the child develops, the forms of emo-
tional response become more complex and
improved. They represent a complex set of
arbitrary and involuntary emotional reactions
to the effects of the external and internal en-
vironment. The child’s consistently accumu-
lated personal and social utilitarian experience
of their application, as well as the level of in-
tellectual, personal and regulatory constructs
development are formed into higher forms of
emotional behavior. Such higher forms are
characterized by the integrity of emotional
images, their objectivity, generality and me-
diation, conscious regulation, self-control, and
voluntary control.

Despite the unity of Russian and foreign
authors’ views on understanding the social es-
sence of emergence and development of emo-
tions, periodization dynamics of their develop-
ment and complexity is assessed by the scholars
as per various criteria and grounds. Among the
approaches presented in modern literature most
of the periodizations are focused on cognitive
and regulatory aspects of forming the emotion-
al regulation of the child’s behavior. A smaller
part of these works highlights the phased char-
acter of developing the perceptual component
of emotional response by analyzing the dynam-

ics of children’s understanding of emotional re-
actions by their external expressive features.

The existing divergence of views un-
doubtedly predetermines the ambiguity in
understanding of the emotional response phe-
nomenon, its component structure and socio-
psychological mechanisms of formation. It also
creates difficulties in the psychologist’s practi-
cal activity on monitoring the state of mental
maturity of emotional processes and assessing
the compliance of their qualitative changes
with age periods.

Our socio-psychological analysis suggests
that the majority of researchers declare the need
to understand the emotional response as a com-
plex, integrative and multicomponent forma-
tion characterized by its multi-dimensionality
and multi-functionality. However, as a result
of the analytical review, we have revealed the
lack of complex integrative studies aimed at
tracking the dynamics of the emergence of
new formations of the entire structural com-
plex of emotional response as a multi-level and
multi-component structural and hierarchical
formation. As a result, there are no universal
criterion-oriented periodizations, which are
based on a component-indexed system for as-
sessing progressive development, accumulation
and formation of all components of its structur-
al organization. Creation of such periodization
should be preceded by a conceptual theoretical
and methodological development of a system of
the emotional response integrated assessment
with identification of technological parameters
and indicators for the subsequent study, moni-
toring and forecasting of the development of all
components in the structure.

Conclusions

The socio-psychological analysis of the
issue of emotional response formation in child-
hood proves that the person’s emotional expe-
rience changes and gets enriched in the course
of his/her cognitive, personal, psychophysical
and psychosocial development, improvement
of regulatory mechanisms, as well as expand-
ing the field of social interaction with the sur-
rounding reality.

The process of emotional response devel-
opment includes gradual emergence and com-
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plication of the basal emotional blocks, chang-
ing the content of emotions and feelings and
their functional role in ontogenesis, mediation
of emotional reactions by social and content
area; development of adequate perception of
other people’s emotional reactions by external
expressive manifestations, as well as consistent
ontogenetic formation of the ability to under-
stand emotional reactions and to subordinate
their manifestation to social norms and rules of
the community.

A retrospective journey into the issue of
socio-psychological analysis of the emotional
response formation in childhood shows that
there is a wide range of psychological stud-
ies reflecting the importance of emotional
sphere for the child’s mental development,
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AnHoTanms. B crarbe NpeicTaBieH TEOPETUYECKUM aHaIU3 COLUAIbHO-IICUXOJIOTH-
YECKUX aCIIEKTOB CTAaHOBJIEHUS 3MOLIMOHAJIBLHOIO pEarupoBaHuUs B JAETCKOM BO3pacTe.
AHaNM3UPYIOTCSl Hay4YHbIC MOAXOABI OTCUECTBECHHBIX U 3apyOCKHBIX aBTOPOB K IOHU-
MaHHIO (PEHOMEHOJIOTHUYECKOM MPHPOABI 3MOLMOHANBHOTO PEarupoBaHUs, OINpEreie-
HHUIO COIIMAIBHO-TICUXOJIOTMYECKUX (PAKTOPOB M MEXAHU3MOB, JCTCPMHUHUPYIOIIUX €TI0
BO3HMKHOBEHHUE, CTAHOBICHHE U O(OPMIICHHE C MO3UIHMH KyIbTypHO-HCTOPUYIECCKON
Tpagunuu. OCBELIAIOTCS HAyYHBIC KOHICTIUH, TCOPETHUYECKHE IOIXOABI U YUCHUS,
PACKpBIBAIOIME COBEPIIEHCTBOBAHUE 3MOLIMOHAILHOIO PEAarvpoBaHMS Kak Ipolecca
uepapxudeckoil audepeHnranuyn B OHTOTeHE3€e, OMOCPEICTBOBAHUS SMOIMOHAIBHBIX
peakiuil coluaabHbIM U IPEIMETHBIM COIEPKAHUEM, IIOCTYIAaTEIbHOIO Pa3BUTH MeXa-
HHU3MOB PEryJsIIUHU, KOHTPOJIS M YIPABICHUS, MHUIIMUPYEMBIX CO3PEBAHNEM, KOTHUTHB-
HBIM, [ICUXOCOLIMAJIbHBIM Pa3BUTUEM U cOLMaIM3alueil. PacKkpbIBaloTCs TEOPETUUECKUE
MOAXOAB! K MIOCTPOCHUIO NIEPUOJU3ALMOHHBIX CXEM CTAHOBIEHMS YMOLMOHAIBHOIO pe-
arupOBaHUS B JETCKOM BO3pacTe Kak IPOIecca, BOCXOIAIIEro OT IEMEHTAapHBIX (opM
HMOLMOHAJIBHOIO OTPAYKEHMSI K BBICIIUM COLIMATIbHO-IETEPMUHUPOBAHHBIM, CO3HATEIb-
HO PEryaupyeMbIM U yIpaBiIsieMbIM (hOpMaM SMOIHOHATIBHOTO OBEICHHUS.

B mporecce OHTOreHETHYECKOTO Pa3BUTUS peOCHKA TaHHbBIC MPOLIECCH U3 BHEIIHE Ha-
MIPABIEHHBIX, MAaTCPHATIM30BAHHBIX (POPM MEPEXOAST HA YPOBEHb BHYTPEHHEH perysis-
IIUM TToBe/IeHNs. Ha OCHOBaHUM aHaIM3a CyNIECTBYIONIMX HAyYHBIX ITOJXO/I0B BBISBICHBI
nehunuTHl ¥ 0003HAYCHBI TIEPCIIEKTUBBI HCCIECIOBAaHUS B pacCMaTpUBacMoil 00IacTH.
OO60CHOBBIBaEcTCS HEOOXOAUMOCTh Pa3pabOTKM YHUBEPCAIBHBIX KOMIUIEKCHBIX KJlac-
CU(UKAIMOHHBIX U TMEPHOJU3ALNOHHBIX CXEM, OTPAKAIOIINX OHTOTCHETHUYECKHE 0CO-
OEHHOCTH MOCTYNATEIbHOTO PA3BUTHSI, HAKOIUICHUS U YCIOKHEHUS MCUXOJOTMYECKUX
HOBOOOpa30BaHUN B MHOTOKOMIIOHEHTHOW CTPYKTYpPHO-YPOBHEBOW U HEpapXHUICCKON
OpraHM3aLUU SMOLMOHAIBHOIO pearupoBanus. ONpenenseTcs TeopeTuuecKas U Ipak-
THYECKas 3HAYMMOCTh B Pa3pabOTKEe YCIOBHUH IICHXOJIOTMYECKOIO COIMPOBOXKACHHUS
IpoIleccaMy CTAHOBICHHSI, Pa3BUTUSA U O(GOPMIICHHUS] AMOIMOHAIBHOTO PEarupoBaHUs
B JIETCKOM BO3pacTe, ¢ BHEJAPEHUEM TEXHOJIOTMI MOHUTOPMHIA, IIPOTHO3a U yIpaBIle-
HUSI IENICHANPABICHHBIM (POPMUPOBAHUEM 3MOLMOHAIBHO-KOMIIETEHTHOTO TOBEICHHUS
y NOAPACTAIOIIETO MOKOIECHHUS.

KiroueBble cj10Ba: SMOIIMOHATIBHOE pe€arupoBaHuec, SMOIIMOHAJIbLHBIC PECAKIIUN, SMOLIN-
OHAJIbHBIC MPOLECCHI, CTAHOBJICHUEC SMOIIMOHAJIBHOIO p€arupoBaHnsi, MHOTOYPOBHCBAs1
CcHCTEMa dMOIMOHAILHOMN perysaunu moBCACHUSA.
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